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THE UNIVERSITY OF SAN FRANCISCO 
 
Dissertation Abstract 
 
Starting a Dialogue with Mexican Born Students: 
Appropriating a New Understanding in a Public High School 
 
Research Topic 
This study uses the narratives of conversation participants to gain a new understanding of 
the issues faced by Mexican born students at Prospect High School, in the heart of Silicon 
Valley.   
Research Theory and Protocol 
Through critical hermeneutic theory formulated by Paul Ricoeur (1992) and the inquiry 
protocol developed by Ellen Herda (1999), I applied the interpretive categories of 
narrative identity, imagination and communicative action to this study. 
Research Categories 
The narratives describe the stories of the participants’ experiences of coming to a new 
country and the difficulties and successes of assimilating into a new culture while still 
trying to maintain their own identity. The stories that the participants tell are full of plots 
that shape their narrative identities while affecting their imaginations about their own 
futures and the futures of current and future Mexican born students.  The conversations 
also show how the process of communicative action can help the participants feel a 
greater connection to their new surroundings. 
Findings 
This study revealed the following four findings: participants had different levels of 
support from parents and other adults in their lives; their narrative identities were 
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influenced by the plots that took place in their lives; imagination plays an active role in 
the planned futures of the participants; and parents and students often feel excluded from 
the conversation regarding education. 
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CHAPTER ONE: STATEMENT OF THE ISSUE 
Introduction 
 When I think about the issues that guide my enthusiasm for this research, they are 
the issues that anger, frustrate and, at times, depress me. In the first three months of the 
2010-2011 school year, as the Dean of Students at a public high school, I expelled six 
students. Five of the students were Hispanics and one was African-American.  When 
morning tardy passes are completed for students who are 15 minutes or more late, the 
majority of the students who show up in the office are Hispanic.  When I look at the list 
of students not on track to graduate, the percentage rate of Hispanic students is much 
higher compared to the total student enrollment rate. I sometimes wonder if the public 
educational system has any idea how to work with minority students. 
 Pedro Noguera (2003:342) points out “in most schools and districts, an 
examination of which students are most likely to be suspended, expelled, or removed 
from the classroom for punishment, reveals that minorities (especially Blacks and 
Latinos), males and low achievers generally, are vastly overrepresented.”   Min Zhou 
(2003:218) adds, “for culturally diverse children, especially those from poor, immigrant 
families, going to school is a daily struggle, and succeeding in school is a daunting task.”  
Rodriquez-Brown (2011:350), begins her chapter on, “Latino Families: Culture and 
Schooling,” in the book Handbook for Latinos and Education by pointing out that many 
Latino parents feel that their children do not do as well in school because of a 
disconnection between home and school.  So, the real question now is why this is 
happening and how we are going to change this situation. 
 Hervé Varenne (2008), an education anthropologist, believes that the United 
States of America needs to move away from schooling and toward truly educating  
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students.  He proposes that, in order to achieve this, there needs to be a strong emphasis 
on dialogue and conversation. It is important to teach students to be life long learners, 
positive citizens and effective learners.  To be able to formatively assess for these learned 
traits one must have conversations.  Because of my experience, I agree with Varenne.  In 
my research, I had conversations with students (over 18 years old) and parents, exploring 
how school leadership is or is not in concert with students and community members and 
how such a move towards truly educating students might be fostered. These 
conversations addressed the following: How can schools assist Hispanic students to feel 
more connected and become more involved in school? How can Hispanic students plan 
for their future in this fast changing world? How and where do we give Hispanic parents 
and students a voice to express their needs, wants and stories?   
 Most importantly, I studied the inability of Prospect High School, like many other 
high schools in the US, to cultivate the imagination of many of its Hispanic students 
when considering their own narrative identity.  I use the term Hispanic throughout the 
majority of this study when addressing general racial or ethnic identity.  The term 
Latino/a is used in specific quotes from previous research or when referring to the 
statements of my Pilot Study participant.  Finally, the term Mexican American is used in 
my research questions since I designed my research to be specific to students and parents 
of Mexican heritage. 
 In this process, I have chosen three critical hermeneutic categories to guide this 
research.  Each category is followed by a general question that guided the direction of 
this research, rather than a question to be answered. 
 Narrative Identity:        How does the identity of Hispanic students change over 
          the course of time? 
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 Imagination:         How do Hispanic students imagine their future? 
 
 Communicative Action: Through dialogue and discourse, will there be a new  
                  understanding for the participants and the researcher? 
 
Background of the Issue 
 Not being able to imagine oneself in a new or different place or situation is, 
perhaps, something akin to being imprisoned.  It may possibly be worse than being 
physically detained.  Richard Kearney (2004:41) writes, “an understanding of the 
possible worlds uncovered by the poetic imagination also permits a new understanding of 
ourselves as being-in-the-world.”  If people are unable to imagine other possible worlds, 
they will never be able create other realities or live in those worlds.  Herda (1999:39) 
supports this point, pointing out that “we are essentially involved in the process of being-
in-the-world rather than being with-the-world.  The distinction is that being-in-the-world, 
we join in our environment as co-creators of what happens in that world, instead of 
simply being with others and existing without having any effect on ourselves.”  Being 
with-the-world rather than in-the world is the very case with many Hispanic students.  
They do not feel as if they have control of or can affect what their future world can look 
like.  When, in my position as Dean of Students, I ask what they plan to do in the future, 
the students reply that they do not know or that they want to work as a laborer in 
construction or gardening.  Often this is what their parents, older brothers/sister, or 
uncles/aunts are doing. Hans-Georg Gadamer (1989:269) would say that this student has 
a limited horizon.  He writes, “the horizon is the range that includes everything that can 
be seen from a particular vantage point…A person who has no horizon is a man who does 
not see far enough and hence overvalues what is nearest to him.”  Often a high school 
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student that in not challenged by parents, school or the community will have a limited 
imagined future for being a doctor or and engineer. 
 It is not difficult to understand why many minority students often might not be 
able to imagine a new world for themselves in education, especially when they are only 
seeing what is nearest to themselves. Often minority students (primarily Hispanics and 
African Americans) don’t have positive role models in the form of administrators or 
teachers within a school. Paul Chamness Miller and Hidehiro Endo (2005:2) point out 
that the ethnic diversity and ratio of teacher to students is declining in the United States.  
Prospect High School has two Hispanic teachers and no African American teachers out of 
60 teachers serving almost 1300 students.  This lack could definitely affect the student’s 
ability to imagine a new horizon, to have a sense of hope.   
What typically is found in relatively segregated schools is that low-income 
Hispanic students befriend other low-income Hispanic students and rich white students 
befriend other rich white students. Wegmann (1993) goes even further in the description 
of the problem, indicating that even when students are inter-racially mixed in their 
neighborhood, their mixed acquaintances do not often translate to interactions at school. 
Further, he makes the point that the more a neighborhood and a school becomes more 
ethnic the more whites tend to move out of the school.  Wegmann (1993:50) writes, “to 
the extent that they (parents, students and schools) are unprepared and fearful of racial 
change, the schools can become a focus of discontent.  And schools are, indeed, often 
unprepared and fearful of racial change.”  Many of the higher economic status students 
tend to leave the school as it becomes segregated and they go to private schools or move 
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out of the area entirely.  In the case of Prospect, a number of students transferred to 
Archbishop Mitty High School, which is less than a mile away from the Prospect campus.    
 Varenne firmly believes that anthropology should be heavily involved in 
education and the educational process.  Varenne (2008:366) writes, “arguably, 
anthropology should claim education along with culture as its core concepts to the extent 
that one cannot hope to understand cultural evolution without also understanding 
education.” Maureen Stout goes further in Private Lives and Public Dialogue: 
Negotiating the Moral/Political Divide, stating that the use of hermeneutical dialogue 
could be the answer and if not the totality of the solution, it is an important step in the 
right direction. In the following extensive quote, she (2002:437) describes her perspective 
in depth. 
 One of the biggest challenges facing liberal, democratic, pluralistic societies is 
 getting people from different religious and ethnic traditions to talk to one another, 
 respect each others' belief systems and peacefully coexist. From a liberal 
 perspective the specific challenge is how to ensure the formulation of a civic 
 language that articulates public political values but is also interpretable by distinct 
 moral traditions and facilitates their participation in civic political deliberations. 
 Public schools, as sites where individuals from most traditions are present are, in 
 theory, ideal sites from which to initiate such deliberations…Through  
 hermeneutical discussion, then, young people can learn about various conceptions 
 of the good life and see their own traditions through others' eyes…The notion of 
 mutually respecting, solidly founded traditions engaged in constructive dialogue 
 is, I believe, a reasonable solution to the question of how we can all get along. 
 Hermeneutical discussions based on tolerance, rather than on an assumption of the 
 superiority of any private or public language help protect discrete moral 
 languages while facilitating their entry into civic dialogue (thus also preserving 
 the universality and public health of the political lexicon). Any imposition of a 
 more substantive, "thick" political language would likely increase the 
 marginalization of minority groups, thus alienating them from public life while at 
 the same time impoverishing the civic language. 
 
By holding conversations on identity and imagination with both minority students and 
their parents, the public education system could come to see innovative means that could 
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stem the tide of student disengagement, on one hand, and on the other hand, increase the 
horizons of many minority students.  
Significances of the Issue 
 There is a higher rate of poverty and crime among people from the United States of 
America who do not graduate from high school. Lochner (2004:841) writes, “violent and 
property crimes are mostly a problem among young uneducated men.”  California 
Department of Education research indicates that Hispanics are more likely to drop out 
than any other racial group.  According to their Educational Demographics Unit website 
(2010), in 2008-2009 the dropout rate for Hispanics and white students in California was 
5.7% and 2.7% respectively.  This disparity has been the subject of debate in education 
for a long time and has resulted in mandates from the educational community to bridge 
the gap between white and minority students. This study aims to provide insight into the 
problem faced by Hispanics in a California school and their vision for the future because 
the conversations that I held with parents and students provide the medium for these 
students to tell their stories and through that process to imagine new future possibilities. 
Summary 
 This study looks at the disparity that exists in the educational achievement of 
Hispanic students at one public high school.  Through the narratives of some of the 
Hispanic parents and students, a new understanding is reached, which in turn carries the 
possibility of influencing the educational process.  The practice of using meaningful 
discourse and dialogue allows the stories and imagination of the participants to flow 
freely, leading to new horizons.  The narrative process also leads both researcher and 
participants to a new understanding of actions that could be implemented to foster 
change.  The following parts provide a background of the research site, a review of the 
literature and the protocols for the research process. 
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CHAPTER TWO REVIEW OF LITERATURE 
 
Introduction 
 The review of literature for this study looks at past anthropological research that 
can give background to this researcher’s questions.  First, I present a review of the 
development of culture and traditions using the postulations of three early 
anthropologists.  In Section two I take a closer look at the issues facing Hispanics in 
public education. 
Section One: Anthropological Theory 
Introduction 
 I review three early anthropologists in section one of the review of literature:  
Hervé Varenne is an educational anthropologist whose major focus is on education in 
America; Robert Redfield’s interest lies in studying “peasant” or “little communities;” 
and finally, I review the work of Bronislaw Malinowski, who is referred to as the founder 
of functionalism.   
Hervé Varenne 
 Varenne is a current educational anthropologist whose major focus is education in 
the United States of America.  He firmly believes that anthropology should be heavily 
involved in any education and educational process.  Varenne (2008:366) writes, 
“arguably, anthropology should claim education along with culture as its core concepts to 
the extent that one cannot hope to understand cultural evolution without also 
understanding education.”  He feels that educators and scholars need to pressure policy 
makers away from the need to have every student at “grade level” and to truly educate.  
Varenne talks how this means that schools need to look at schooling through culture and 
the “perspective of minority groups in our culture.”   
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 Varenne rightly points out that learning in school is a small part of education in 
the United States of America.  People learn in their community, at home, and in various 
other situations.  He cites a number of examples where, against all odds, people have 
taught themselves to read and write.  Pointing out that the United States of America needs 
to move away from schooling to education, he promotes a very ethnographical approach 
to achieving this with a extremely strong emphasis on dialogue and conversation.  
Varenne (2008:362) also suggests that we need to move away from the United States of 
America to find new answers, and advocates doing so in both a physical and a 
philosophical sense.    He writes, “away” is “not where I stand that gives me the peculiar 
authority to speak about certain matters and not quite challenged except in the terms of 
the set of positions I occupy.”  Varenne wisely points out that it is often easier to find 
some of our own troubles and mistakes when we are watching people and cultures further 
from us.  By observing educational practices in other cultures we might find better ways 
to educated students in our own schools. 
 Varenne summarizes that anthropology is the imaginative and creative means 
through which change can be fostered.  He writes in Symbolizing America (1986:5) that 
learning occurs “about human beings only in terms of their creative capacity for 
symbolizing.”  Varenne (1986:5) goes on to state that 
symbolizing, as understood here, is the activity of transforming an object, an 
experience, a social encounter into “something else”- a word, a story, a myth. 
Symbolizing is an imaginative activity. It is creative. It is also a very practical art. 
It is something that human beings concretely do when they are together.  It is an 
aspect of their behavior. 
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In order for the educators and scholars to be effective in creating change in the 
educational system, we need to step out of our comfort zones and listen to the words and 
stories of our clients.   
Robert Redfield 
Robert Redfield was a prominent early American anthropologist whose primary interest 
was the study of different cultures.  He was known for his work in ethnographic studies, 
including Mexico. Redfield believed in the “totality” or “holistic” approach to 
anthropology and studied a number of different communities.  He used various models 
for his work including what he calls primitive societies, peasants, and little communities.  
Redfield addresses how communities changed by industrialization and technology.  He 
describes this as the ” change of a society from a folk society to one more urban” 
(1960:135).  His model of the folk-urban process is a continuum in which cultures are 
viewed as either folk or urban. 
 According to Vincenzo Petrullo (1956:352) Redfield’s holistic and model 
approach to anthropology seemed to be a little ahead of its time. He writes, “there was 
some skepticism concerning Redfield’s kind of anthropology.  Anthropology and 
anthropologist have come a long way since then, and we may wonder if the anthropology 
of the future will not be Redfield’s kind.”  Redfield (1960:1) states, “person, people, 
nation, and civilization are forms of humanity, each kind of which constitutes a great and 
easily recognizable class, and each separate one of which is describable in its own 
characteristics as a whole.”  Public high schools contain the same situations.  They 
possess the person, the group/clique, the program and the community.  All are separately 
individualistic and, at the same time, a complete whole and part of a larger whole.  
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 The main limitations to Redfield’s work appear to be vagueness of his theory and 
what is construed as a bias towards the folk.   Charles Frankel (1956:269) explains that 
Redfield, “is not always clear about what he means by ‘the whole,’ and it is not always 
plain just what he is looking for when he speaks of a method that will do justice to the 
‘whole’.”  Frankel continues, “accordingly, whether a specific society is to be constructed 
as an ‘intergraded whole’ would seem to depend on the particular theory we are 
employing.” Throughout Redfield’s writing there appears to be a general feel that 
progress and changes of society are almost never good, that folk is always better than 
urban.   
Bronislaw Malinowski 
Bronislaw Malinowski is considered to be one the most prominent of the early 
anthropologists.  He began his anthropological investigations in the early 20th century and 
has been referred to as the founder of functionalism.  Malinowshki’s primary interest was 
in the area of the culture.  He saw culture as “an integral composed of partly autonomous, 
partly coordinated institutions” (1944:36).     
Malinowski spent many years doing fieldwork, primarily with the Trobriand 
Islanders of New Guinea, to help formulate his understanding of culture.  He makes it 
clear that true understanding cannot happen without direct observation and interaction.  
Malinowski (1944:39) explains that the institutions are, “an agreement on a set of 
traditional values for which human beings come together.  It also implies that these 
human beings stand in definite relation to one another and to a specific physical part of 
the environment, natural or artificial.”   Malinowski's statement is an apt description of 
the situation with many of the students at Prospect High School.   
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The students belong to the institution of the school, but also to their 
neighborhood.  At times the two institutions cannot stand together.  Malinowski 
(1944:39) explains that institutions are to fulfill the “basic and derived needs of humans.”  
The Prospect High School students who are not having their needs met by the larger 
institutions, the schools, they create their own means of need fulfillment through the 
neighborhood.  Malinowski (1944:62) created seven “principles of integrations” with 
which “types of institutions” fail: reproductive, territorial, physiological, voluntarily 
associated, based on occupation or profession Rank and Status.  Some Prospect High 
School students, when they feel unfulfilled by the school will create their own institution, 
peers, and gangs, to meet these principles. 
There are a number of limitations to Malinowski’s work, ranging from over- 
simplification to over-generalization.  Frederica De Laguna (1945:416) states that “the 
field which [Malinowski] delimits is so narrow that by insisting ‘the real meeting ground 
of all branches of anthropology is scientific student of culture,’” he denies to the linguist, 
the archaeologist, and even to the ethnologist part of what they would claim as their 
legitimate territory.  Further, Malinowski does not seem to account for what De Laguna 
(1945:418) refers to as the “needs which are characteristic of the social person, which 
include affection, domination, submission or aggression. 
Summary 
 The three above mentioned anthropologists all add information to the study at 
hand.  Varenne feels that anthropology needs to play a much more aggressive role in 
looking at the ups and downs in education.  Redfield lends new insight into the individual 
Hispanic students fitting into the Hispanic community and into the larger community.  
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Malinowski gives insight to the competition between institutions, such as the school 
versus the neighborhood. 
Section Two: Hispanics and Public Education 
Introduction 
Before conducting new research to look for new understanding of Hispanics in a 
San Jose public high school, it is important to examine the relevant history and context of 
previously published writings.  This literature review looks at the following areas: 1) 
school identity; 2) school diversity; and, 3) parent communication and involvement.  First 
I will provide a brief background of education in Mexico, because their experience with 
school in Mexico can and in some cases effected their experience in United State schools. 
Educational Background 
 According to a study conducted by the RAND Corporation for the William and 
Flora Hewlett Foundation and written by Lucrecia Santibañez, George Vernez, and Paula 
Razquin (2005), Mexico has a centralized educational system.  There are four levels to 
the system: preschool (K1-K3), compulsory basic education (grades 1-9), upper 
secondary education (grades 10-12), and higher education.  The Mexican central 
government is mandated to fund only the compulsory basic education, but they provide 
some funding for all four. Santibañez, Vernez, and Paula (2004:vii) state, “although 
Mexico decentralized the basic education system to its 32 states in 1992, this reform was 
mostly administrative, and did not diminish the centralizing of decision making.” 
 The Mexican government spends approximately $28 billion annually (5.6% of its 
GDP) on education.  That is 85% of the cost of education in Mexico, leaving less than 
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15% to be picked up by the states.  According the RAND report some private funding is 
received from the World Bank and others.   
 The enrollment rate increased between 1970 to 2000 from 9.7 million to 21.6 
million.  The enrollment rate in compulsory basic education is the highest for grades (1-
6) at 93% and declines after that: grades 7-9 (86%), preschool (56%) upper secondary 
education (51%); only 8% go on to obtain a bachelor’s degree.  In 2003, national testing 
was implemented for the first time with poor results. Santibañez, Vernez, and Paula 
(2004:ix) write, “45 percent and 15 percent of sixth graders in urban primary school 
achieved satisfactory or above satisfactory competency in reading and math, respectively.  
Results for sixth graders in rural and indigenous primary schools were even lower.”  The 
issues facing the Mexican educational systems of a high dropout rate and a low 
graduation rate mirror the concerns for many Hispanic students in the United States. 
School Identity 
 Much of the research in education that concentrates on race, ethnicity and socio-
economic status focuses primarily on education in urban settings.  This focus brings up 
the question, what is urban education?  Does the urban context only happen in a big city 
such as New York, Chicago or Los Angles, or does it have more to do with the race, 
ethnicity and socio-economic status of the students in the school?   Most of the research 
on urban education defines schools using statistics of race, ethnicity, and socio-economic 
status from what the writers call the “largest cities,” or what Jean Anyon refers to as the 
“central cities.”  Anyon (2005) goes on to identify these central city schools as “ghetto 
schooling.”  In her book of that title,, Anyon looks at the complete socio-political 
environment that surrounds a school, In looking at political power and influence, racial 
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isolation and economic viability as influences on the social and academic performance of 
a school.  When the socio-political influences become repressive to a group of people 
there is often an increase of non-graduation, dropouts and discipline issues (drugs, theft 
and violence).  
Maria Zarate and Gilberto Canchas (2010:99) look at the individual “Latino” 
student.  They state that “their race and ethnic identity has emerged from their own or 
their (the students) parents’ immigrant status, public opinions on ethnic minorities, 
current immigrant policy, peer group associations, and many other factors that color 
students’ daily experience.” Because of the visible socioeconomic and racial division 
(which is often one and the same) at the school, many of the major issues and concerns 
are blamed on the isolated groups.  The socioeconomic and racial divisions are as evident 
in the surrounding community as they are on the campus.  There are pockets of low-
income housing in the Prospect attendance area that have a majority Latino population.  
Rodolfo Torres and Alexandro José Gradilla (2006:147) write in terms of urban 
school context “within the U.S., the term “Latino” alone is sufficient to invoke oppressive 
and racist claims concerning the group’s habitual poverty, dirtiness or general social and 
mental inferiority.”  In many educational settings, teachers, students, parents and the 
administration have preconceived notions about the abilities and performances of their 
Latino students. There are sometimes prejudgments of behavior, attendance and academic 
performance just using the roster list of surnames of students, in a class, prior to the first 
day of class.  Perhaps the real issue has to do more with the prejudgments and oppression 
of an educational community or because of some student characteristic rather than 
whether a school is urban, suburban or rural.  
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 Anyon (2005:98) states, when referring to reforming education, that “the first and 
easiest, cheapest positive step we can take is to eradicate phrases like “ghetto pathology,” 
“at risk,” “culture of poverty,” and “permanent underclass.”  The important component is 
to have all members of the community be treated equitably and to guarantee that the 
voices of the oppressed can be heard.  Pauline Lipman (2004:411) writes, “in particular, 
those who have been most failed by the public schools, especially students, communities, 
and committed educators of color must inform the dialogue.”  It is the school’s 
responsibility to make sure that this discourse can happen and that the inequities of the 
system are exposed.  Duncan-Andrade and Morrell (2008:10) observe, “creating the 
conditions for the suffering communities to hold structural and material inequities up to 
the light of inquiry is the first step in critical pedagogy.”  Schools and educational leaders 
need examine their programs and make sure all students are treated equally. 
School Diversity 
 Several decades ago, Wegman (1977:53) asked, “to what extent is a racially 
mixed school truly integrated?  Are the students merely physically co-present, or are they 
relating to one another in an environment of mutual understanding and respect?”  These 
are still crucial questions at the beginning of the 21st century when looking at the 
different academic, behavioral and participatory experiences of the students in a racially 
diverse school like Prospect High School. 
 Zhou (2003:214) states, “the recent report by the Mumford Center for Urban and 
Regional Research shows that the average White person continues to live in a 
neighborhood that looks very different from those communities where the average Black, 
Hispanic or Asian lives; that is, Whites tend to live among Whites.”  Zhou (2003:218) 
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continues, “for culturally diverse children, especially those from poor, immigrant 
families, going to school is a daily struggle, and succeeding in school is a daunting task.” 
These struggles are seen in the minority students that live in the Starbird Park area of the 
Prospect attendance zone.  This community is made up of poor immigrant families, most 
of whom are Hispanic. 
 Edward Fergus, Pedro Noguera and Margary Martin (2010), in the Construction 
of Race and Ethnicity for and by Latinos, take a look at the historical view of race and 
ethnicity.  They point out that race and ethnicity have historically been used to label and 
categorize people and groups along the “Black-White” continuum.  They share how 
“Latinos were more often than not lumped together with Blacks and Native American as 
disadvantaged minorities.” Students are not only segregated by their race or ethnicity but 
by the darkness of their skin and their language.  All schools in the country label their 
students using race, ethnicity, and home language among many other identifiers, when 
they first enroll in school.  Over the years the educational enrollment forms have gone 
through many changes. There has been rewriting of many questions asked of students and 
parents and different presentation, but the classification of the students usually remains 
the same.  This labeling of students can lead to the prejudgment and inequalities of 
students prior to them even starting in a school.  
Prospect High School is a very racially diverse school and, at first glance, it 
appears that the students are, as Wegman (1977:53) suggests, “relating to one another in 
an environment of mutual understanding and respect.”  However, paralleling Wegman’s 
description it is also true of Prospect High School that, “upon closer scrutiny the racial 
groups stick together, even more so when one looks deeper at the groups’ socio-economic 
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status” Wegman (1977:53).   Poor Hispanic students socialize with poor Hispanic 
students and rich white students socialize with rich white students.  This is evident when 
looking at academic programing of student classes, where and what students socialize 
with one another at lunch, and who they walk off campus together with to go home.  Tara 
Yosso (2006:58) points out, “for Chicanas/os, access to college preparatory courses of 
study remains limited.  …honors and Advanced Placement (AP) courses 
disproportionately under-enroll Chicano/a students.”  This trend remains true for Prospect 
High School, where only 6% of all AP students in 2011-12 school year are Hispanic.   
 Ayers (1996:88) comments, “not surprisingly, this unnatural, selective school 
crisis is a crisis of the poor, of the cities, of Latino and African-American communities.  
All the structures of privilege and oppression apparent in the larger society are mirrored 
in our schools.” You can definitely see the privilege and oppression apparent in the larger 
society displayed at Prospect High School. The families of students who live closest to 
Prospect, mostly white and Asian, have the highest earned income, housing prices and 
ownership, and access to stores and services.  The students who live further from the 
school, Hispanics, African Americans, and new immigrants, live in an area that is almost 
100% rentals and has a much lower annual household income.  For the most part, base on 
my observations, the students from these two distinct areas do not socialize.   
Parent Communication and Involvement 
 Numerous studies have demonstrated that parent involvement within a school is a 
very strong indicator of student achievement (Barrera and Warner 2006, Carranza, You, 
Chhuon and Hudley 2010, Lin and Yan 2005).  According to Halsey (2006:58) there are 
a few obstacles that hinder parent involvement and these include “defining parents' role, 
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implementing effective methods of communication, and overcoming misperceptions 
about parent involvement.”  It is essential for schools to communicate, collaborate, and 
foster a welcoming climate to get families involved, especially immigrant parents. 
Suarez-Orozco and Marie Lardemelle (2010:22) write 
reaching out and involving immigrant families in school affairs is critical in 
fostering children’s adjustments.  In order to tailor outreach efforts to various 
immigrant groups, schools must be outwardly welcoming of parental 
involvement. Parent-focused services, such as English-language instruction or 
parent support groups, also may be offered on campus to emphasize that parents’ 
presence is valued and appropriate.  
 
Rodriquez-Brown (2011:351) makes it clear that it is important for school districts and 
teachers to be aware of the values and beliefs of Latino parents and their view of 
educational roles.  She writes (2011:351) that parents “describe their roles as teachers as 
one of helping their children become good people.  They believe that their role and 
responsibility is the teacher of morals, manners and values.”  It has been my observation 
that many Latino parents see the schools and teachers as the expert on “helping their 
children become good people” and feel that if they get involved they are interfering.   
 Even though the research shows that parent involvement is extremely beneficial 
for students, it is a very tough, if not the toughest, assignment for any school employee to 
accomplish.  Ouellette and Wilkerson (2008: 40) go as far to write about getting parents 
involved in schools by stating that “problems with recruitment and retention have been 
identified as major obstacles to parent participation, due to difficulties associated with 
accessibility, child care, distance, sociocultural stigma, time, and parents' perceptions of 
the social and professional status of educators and of family education trainers.”  Halsey 
(2006:61) goes on to describe Joyce L. Epstein’s work on the two different types of 
communication between schools and parents.  There is the institutional communication: 
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recorded messages, newsletters, open houses, and the individual communications of 
parent-teacher conferences or other personal correspondence.  Halsey correctly points out 
that most schools prefer the institution communication and most parents like the 
individual.   
Achieving effective parent communication and parental involvement seems to get 
even a little bit harder when you are working with minority students.  Language and 
cultural values come very much into play when working with minority and, especially, 
immigrant parents. McDermott and Rothenberg (2000) write, 
it is widely known that low-income urban parents are reluctant to be involved in 
their children's education. There are a variety of reasons why low-income urban 
parents resist involvement in school activities, but certainly cultural and 
communication differences between teacher and families lie at the heart of the 
problem. 
 
With all of these obstacles, most schools give up and do some superficial and/or artificial 
events to make it seem as if they have parental involvement.  Quintanar and Warren 
(2008:119) contend, “for many schools… parental involvement is viewed simply as a 
mandate that must be followed and does not include the voices of parents, particularly 
low-income Latino parents.”  This is a practice that needs to change if there is going to be 
any greater equity for minority students in schools. 
 Despite this challenge, research indicates that getting parents involved in the 
education of their students not just positive for the student, but for the entire school.  The 
question is how do we begin if doing so is at odds with the culture of the parents or the 
reality of the demands on their time.   Somers, Owens and Pilliawsky (2009:348) say that 
“schools would likely benefit from developing and implementing programs or even low 
technology efforts to educate and involve parents regarding their potential as role 
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models.”  Rodriquez-Brown (2011:353) writes, “it is through social networks that one 
develops trust with the parents.  Trust then leads to a sense of confianza (mutual trust), 
which allows for better communication between parents and teachers.”  The bottom line 
is that communication in schools needs to be improved at all levels: administration and 
staff, staff and students, staff and parents, student and parent. Increasing opportunities for 
conversation between all parties is a good place to start. 
Summary of Literature Review 
 Part two of this research focuses on past researchers and ideas that relate to the 
Hispanic students’ academic achievement. The problems that many minority students 
often have how do they develop of a positive group identity in public schools in the 
United States of America rather than accepting the designation of being “from the wrong 
side of the tracks.”  The issues facing Hispanics become compounded with competition 
of multiple institutions.  Where do low-income, minority students go for advice and 
support?  Who can they trust and turn to?  Often the answers to these questions are 
neither the home nor the schools, but the other options may be less productive.  Many of 
these issues are compounded by the barrier of language. 
 Part three looks at the theoretical framework of this research.  In it, I present a 
closer look at the research categories, research protocol, and research pilot.  I also 
provide my own background of the researcher. 
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CHAPTER THREE: RESEARCH PROCESS 
 
Introduction 
 Richard Bernstein (1983:30) writes, “in contemporary reexamination of the social 
disciplines there has been a recovery of the hermeneutical dimension, with its thematic 
emphasis on understanding and interpretation.”  This study uses a participatory model of 
critical hermeneutics to help both the participants and the researcher reach new 
understandings.   
 The research process is presented in four sections: 1) the theoretical framework, 
2) the research protocol, 3) the pilot study and 4) background of the researcher.  The 
theoretical framework provides a deeper look into the three critical hermeneutical 
categories introduced in Chapter one.  The research protocol looked at the process of data 
collection and analysis.  The pilot study presents the research that has already been 
conducted and the background of the researcher gives a general description of this 
doctoral candidate.   
 Critical hermeneutics provides the basis for developing new understandings with 
the participants of this study.  Therefore, I began by taking a more in-depth look at the 
categories of narrative identity, imagination and communicative action. 
Theoretical Framework 
Introduction 
 Critical hermeneutics may be one key theory that could change the direction of 
education if we expect disenfranchised, at-risk, minority students to appropriate 
themselves into a new future.  Students, parents, educators and the community at large 
are going to need to join in true dialogue to create new understandings in the educational 
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system.  To achieve this goal requires an understanding of some of the key theoretical 
concepts of critical hermeneutics.  Looking through the lens of Paul Ricoeur’s narrative 
identity, Ricoeur’s and Richard Kearney’s imagination, and Jürgen Habermas’ 
communicative action, we can come to new understandings about the future of Hispanic 
students.  
Narrative Identity 
Who am I? Richard Kearney (2004:108) claims 
the most fitting response to the question, ‘Who is the author or agent?’ is to tell 
 the story of a life.  Why?  Because the enduring identity of a person, presupposed 
 by the designation of a proper name, is provided by the narrative conviction that 
 is the same subject who perdures through its diverse acts of words between birth 
 and death.  The story told tells about the action of ‘who’: and the identity of this 
 ‘who’ is a narrative identity.  
 
The idea that narrative identity is developed by the telling of stories by an individual, 
from actions of the “who between birth and death” gives us an understanding, according 
to Paul Ricoeur, of the importance of both time and plot.  Ricoeur (1983:52) writes, “time 
becomes human to the extent that it is articulated through narrative mode, and narrative 
attains its full meaning when it becomes a condition of temporal existence.”  When 
speaking of time, Ricoeur (1983:53) uses what he calls Mimesis.  
 There are three stages of Mimesis, referred to as Mimesis1, Mimesis2, and 
Mimesis3. Mimesis1 is the history of a person or community; it is what he calls prefigured 
time.  Mimesis2 is the present, or configured time, and Mimesis3 is the future, or 
refigured time.  A person or a community takes what it knows from the past and decides 
where it is he, she, or they wants to be in the future in order to make productive use of the 
present.  Ricoeur (1983:54) writes, “we are following therefore the destiny of a 
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prefigured time that becomes a refigured time through the mediation of a configured 
time.”  
 Creating such narratives individually and with others over time allows individuals 
and groups to embrace new understandings of their own identity.  Shahideh (2002:40) 
writes, “narrative identity is the illuminated part of one’s identity which distinguishes 
one’s character from others and acts as a basis for one’s choices and actions.”  These new 
understandings are discovered through the emplotment of stories. 
 Ricoeur (1994:147-148) states, “the narrative constructs the identity of the 
character, what can be called his or her narrative identity, in constructing that of the story 
told.  It is the identity of the story that makes the identity of the character.”  Through the 
stories of a person or a community, the idem identity (sameness) and the ipse identity 
(selfhood) that make up the character are negotiated.  The sameness is those parts of your 
character that never change, the “what” of you.  The selfhood is that part of your 
character that is changeable, the “who.”  They change as you have new experiences and 
interact with new people over the course of time.  This is where and how we are able to 
come to new understandings and experience a fusion of horizons.  A fusion of ones 
horizon happens when they are able to see a new and/or different side of and idea or 
perspective, even through their own history and prejudices.  This new understanding 
increases their horizon.  This changing and expansion of our selfhood requires 
imagination. 
Imagination 
Change needs to take place in narrative discourse over time.  The fact is, if a 
person is able to have conversations with all of the greatest, most influential and diverse 
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minds in the world but is incapable of imagining new ways of thinking, acting and 
understanding, he or she will never be able to make changes in his or her own world, or 
the world in which he or she lives.  Herda, during a lecture on March 30, 2007 at the 
University of San Francisco, postulated, “very little in terms of knowledge will come to 
you if you can’t use your imagination.”  If a person is unable to imagine, how does she 
ever plan for the future?  How do you ever really know who you are? How do you 
describe what you want, like or dislike? 
 Imagination has not always been linked with the ideas of “being” and language.  
There was a time when most philosophers felt that imagination was simply the storage of 
pictures, and that living your life using your imagination was very unwise.  Kearney 
(1998:3) contends that “many classical and medieval thinkers considered imagination an 
unreliable, unpredictable and irreverent faculty which could juggle impiously with the 
accredited distinctions between being and non-being, turning things into their opposites, 
making absent things present, impossibilities possible.”  Such thinkers considered 
imagination a trap, a pitfall, that led people astray and would even lead to insanity. 
 Immanuel Kant and Martin Heidegger were instrumental in changing how 
philosophers viewed imagination.  Kant presents imagination as being at the center of our 
thinking.  People are able to understand and know what objects are through different 
sensory perceptions because we have imagination.  Kant (2004:175) uses the concept of a 
dog as an example by declaring, “the concept of dog signifies a rule according to which 
my imagination can specify the figure of a four-footed animal in general.” This is 
incredible because it demonstrates how a person can take a concept and apply an image 
to a method of imagination, which Kant refers to as a “schema.”  Kearney explains how 
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Heidegger takes the idea of imagination even further; bringing it into the idea of the 
“Being.”  Kearney (1998:144) writes, “since for Heidegger receptivity is identified with 
sensibility and spontaneity with under-standing, imagination can now be ultimately 
understood as the source of all human knowledge.” According to Kearney, Heidegger did 
not take the concept of imagination completely to the realm of hermeneutics and 
language, but led Ricoeur and others in that direction.  Kearney (2004:36) observes, 
“Heidegger’s controversial reading opened the way for a hermeneutic re-examination of 
imagining, including ontological considerations of action, time and language.”  
 Paul Ricoeur, followed by Richard Kearney, took the idea of imagination home to 
a true hermeneutical basis.  Kearney (2004:38) writes, “replacing the visual model of the 
image with the verbal, Ricoeur affirms the more poetical role of imagining:  its ability to 
say one thing in terms of another, or to say several things at the same time, thereby 
creating something new.”  Ricoeur is saying that because we have the ability to imagine, 
people are able to take the images of their current realities and project themselves into a 
future reality.  In the context of this research study, this could be a minority student from 
the projects, who is able to see herself as a CEO, lawyer or doctor.   
Communicative Action 
 Narrative identity enables the illumination of “one’s identity, which distinguishes 
one’s character from others” (Shahideh 2002:40).  This can happen over time with the 
help of our imagination. How do we make changes in our community or world?  
According to Jürgen Habermas (1984, 1987) in the Theory of Communicative Action, 
Volume One and Volume 2, communicative action is the way to start making changes.  
Habermas (1984:274) writes, “the necessity for coordinated action generates in society a 
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certain need for communication, which must be met if it is to be possible to coordinate 
actions effectively for the purpose of satisfying needs.”  Communication is necessary for 
any action that involves multiple people and/or groups to be effective. 
 Any school consists of a number of different cultures, organizational groups and 
personalities in which each seeks ways to fulfill its needs.  Habermas uses the term 
“lifeworld” to describe these different entities.  He (1984:337) theorizes, “the concept of 
society has to be linked to a concept of the lifeworld that is complementary to the concept 
of communicative action.  Then communicative action becomes interesting primarily as a 
principal of sociation.” As has been seen around the world and in public schools, people 
from different backgrounds, cultures and languages (lifeworlds) are not often able to 
settle their disagreements peacefully.  Thomas McCarthy, in his introduction to [insert 
book] (Habermas 1984:X) states, 
 there are any number of ways of settling disputed claims-for example, by appeal 
 to authority, to tradition or to brute force.  One way, the giving of reasons-for and 
 reasons-against has traditionally been regarded as fundamental to the idea of 
 rationality.  And it is, in fact, to the experience of achieving mutual understanding 
 in communication that is free from coercion that Habermas looks in developing 
 his idea of rationality. 
 
Habermas (1984:286) alleges, “in communicative action participants are not primarily 
oriented to their own individual successes; they pursue their individual goals under the 
condition that they can harmonize their plans of action on the basis of common situation 
definitions.”  Schools have the task of educating all students and in order for this to 
happen their needs to be coordination among all of its groups. 
 When looking at an individual school, there are a number of different 
communities and sub-communities that need effective coordination and communication 
in order to meet the needs of individual students. Rational argumentation is not always 
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the strong suit of teenagers, parents, or school employees, but according to Habermas, it 
is a necessity to ensure understanding and to obtain agreement across lifeworlds.  It is 
paramount for people in high schools to begin having authentic conversations especially 
with minority students and families, using communicative rationality to influence 
common definitions of educational success. The sub-communities at Prospect High 
School are very diverse in ethnicity, language, socioeconomic status and academic 
achievement.  Having a better understanding of the school as a whole is necessary for 
insuring that the needed conversations are taking place with the community. 
Research Protocol 
Introduction 
 The research protocol introduces questions that have been asked of the research 
participants in the study.  The questions are listed in the three research categories and 
should help promote the conversation between the participant and the researcher.  Data 
collection, data analysis, entry into the research site, research participants and a timeline 
for this study are introduced in the research protocol.   
Research Categories and Questions 
 The categories and questions that were used in the pilot study have not been 
changed for this dissertation.  The following questions were only used as a starting point 
for the conversations, and not all questions were asked or asked in the context that I 
originally wrote them; rather, I used them as conversation guidelines. 
Narrative Identity 
• What comes to mind when you think of “home?” (“School?”) 
• How is your image of home shaped by living in Mexico?   
• How do you see yourself? 
• How does education/learning influence who you are?   
• How does where you live now, influence your images of self and view of 
education? 
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Imagination 
• Describe how you think your future will be. 
• How do you see the future of young Mexican-Americans? 
Communicative Action  
• What changes can be made in the educational system, in general, and at Prospect 
High School, in specific, that could improve the future of Mexican American 
youth? 
• If change only takes place in the action of language, how do we encourage young 
Mexican Americans to join the conversation?  
  
Data Collection 
 Data were collected through one-on-one conversations with the research 
participants.  All conversations were audio recorded and transcribed into text (Herda 
1999:97).  All participants were contacted and sent/given a letter if they agreed to 
participate in the study.  This letter (Appendix A) notified them of their rights as a 
volunteer of this study and the conditions of the researcher, while giving them an 
advanced look at the research questions.  After the conversation, the transcribed text was 
given to participants to review for any needed corrections.  Any change that the 
participant requested has been honored (Herda 1999:98).   
 The researcher kept a research journal during the study that covered changes and 
progression through the research process.  Herda (1999:98) writes, “this document is the 
life-source of the data collection process for in it goes the hopes, fears, questions, ideas, 
humor, observations, and comments of the researcher.”  This journal helped the 
researcher take the data from the conversation text and personal observations and analyze 
it in relation to the critical hermeneutic categories.   
Data Analysis 
 According to Herda (1999:98) data analysis takes creativity and imagination, and 
when we experience text on a personal level, it can change selfhood.    When a researcher 
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uses a critical hermeneutic lens to analyze data, it changes the researcher and gives him 
or her a new understanding of the problem at hand.  Herda (1999:98-99) presents the 
researcher with the following stages for data analysis: 
• Recording and transcribing of personal conversations with the participants 
• Finding ideas and themes that are important and reoccurring that fit in the 
presented research categories 
• Supporting the identified themes and ideas with quotes, staying open to the idea 
different research categories could emerge 
• Being open for continued conversation with the participants to expand on the 
themes and ideas identified 
• Describing the setting and circumstances giving context to the conversations 
• When writing the analysis, presenting the themes and sub-themes within the 
critical hermeneutic categories and the identified issues 
• Looking for new uses of critical hermeneutics related to the research issues and 
new directions to take the issues at hand 
• Presenting situations where the participants came to new understandings or 
fusions of horizons as related to the issues 
 By following the stages outlined, both the researcher and participants can reach 
new understandings of the research issues.  The implications of these new understandings 
can then be implemented into systemic and program changes. 
Research Site Information and Demographics 
 Prospect High School is a public 9-12 grade school with approximately 1300 
students.  The school sits in the affluent city of Saratoga, California, but only five percent 
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of the student body is from Saratoga.  Eight percent of the students come from the city of 
Campbell and 83% of the student body comes from the west side of San Jose. In 2010-
2011, the ethnic breakdown of the students at Prospect was 40% white, 32% Hispanic, 
20% Asian and 4.5% Black.  
 Prospect High School consists of two different school populations: Prospect High 
School and Blackford High School. Blackford was closed in 1990 and many of the 
students that attended Blackford now attend Prospect High School. Figure 2 shows both 
Prospect (outlined in green) and Blackford (outlined in red) in the current Prospect 
attendance area. According to many staff members, with whom I had a number of 
conversations that worked at either Prospect or Blackford at the time of the closing there 
was a substantial battle over which school to close.  Blackford was ultimately closed 
because Prospect had the higher social economic status and more political influence of 
the parents surrounding the school. 
  
 
  
Figure 2 - Prospect High School attendance boundary  
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Figure 2 also outlines (in purple) what is known as the Starbird Park area. The Starbird 
Park area is totally engulfed by the Blackford area and is the specific interest for this 
research study.  In 2010-2011,Starbird Park accounted for 15% of the Prospect High 
School’s total population.  The ethnic breakdown of the area is over 80% minority 
students with the largest portion being Hispanic.  
Thirty-five percent of all Prospect students receive Free or Reduced Lunch, while 
65% of all Starbird students receive the same.  Thirteen percent of Prospect High School 
students are in the English Language Learners (ELL) program, while 33.5% from 
Starbird are ELL.  Finally, 10% of all students are in Special Education, while 14.5% of 
Starbird students receive Special Education support.   
Entree to Research Site 
I conducted my research at Prospect High School in Saratoga, California.  I have 
been the Dean of Students at Prospect for the last eight years and have had numerous 
contacts with most of the participants.  
Research Conversation Participants 
 All of the student research participants came from Prospect High School and were 
former students, over 18 years old.  The researcher chose the students from the database 
of former student who were born in Mexico.  The researcher also purposely chose 
students that appeared to have different experiences while at Prospect. The parents are 
parents of current or former students. All the participants were born in Mexico. The 
participants were sent a letter of invitation (Appendix A) requesting their participation in 
the research.  The final research participant list included eight former students and 2 
parents who are introduced below. 
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 Diego Navarro is 18 years old.  Diego was born in Guadalajara, MX and came to 
the United States in June of 2001, when he was 7 years old.  Diego graduated 
from Prospect, in 2012, with a 3.11 grade point average and now attends 
Dominican University of California majoring in Nursing. 
 Carlos Lopez is 18 years old.  Carlos was born in Hermosillo and came to the 
United States in October of 1998 at the age of four.  Carlos did not graduate 
with his class and transferred to the Campbell Adult education program at the 
end of his senior year.  Carlos has plans to attend West Valley or De Anza College and 
then transfer to a four-year university. 
 Ruben Medrano is 18 years old.  Ruben was born in Mexicali and came to the 
United States in May of 2001, when he was 7 years old.  Carlos graduated 
from Prospect, in 2012, with a 2.38 grade point average and is now taking 
classes in the automotive department at De Anza College.  After receiving his AA Degree 
and becoming a certified mechanic he plans to attend San Jose State University and get a 
Bachelors Degree in Mechanical Engineering.    
 Maria Sandra Ojeda Ramirez is 19 years old and goes by the name of Sandra.  
Sandra was born in San Salvador Huixcolotla and moved to the United States 
in August of 2003, when she was 9 years old.  Sandra completed all of her 
coursework for high school, but has yet to pass the English portion of the California High 
School Proficiency Exam.  She was taking prep classes at the adult program to pass the 
exam and get her diploma.   
 Juan Gomez-Ramirez is 19 years old.  Juan was born in Ocotlan de Morelos and 
came to the United States in February of 2003, when he was 9 years old.  Juan 
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dropped out of Prospect in his senior year because he was well behind on credits to 
graduate.  He was referred to the Adult Program to work on his General Education 
Diploma (GED) but he did not attend.  Since the researchers and Juan’s conversation 
Juan has returned to Prospect to get his transcript with the plan to go back and complete 
his high school education. 
 Roberto Basilio Alvarez is 19 years old.  Roberto was born in Mexico City and 
came to the Untied States in May of 1998, when he was four years old.  
Roberto dropped out of Prospect at the end of his junior year and went to 
work.  Roberto came back to Prospect with his cousin one day and was asked by the 
researcher to be part of this study.  Since that time, Roberto has taken two courses at De 
Anza College in the automotive program and has been preparing to complete his GED.  
 Analu Avila is 21 years old.  Analu was born in Sonora, Mexico and came to the 
United States in August of 1991 at the age of four months.  She returned to 
Mexico and attended school there through the second grade.  Analu graduated 
from Prospect in 2009 and went on to attend a community college for a short 
period of time.  She moved to San Diego and is working as the manager of a Nordstrom 
shoe department.  
 Jessica Espinoza is 21 years old.  Jessica is the only participant that was not born 
in Mexico.  She is the cousin with Analu and came with her when the 
researcher and Analu were having their conversation.  It was felt the Jessica’s 
contributions were such that they have been included into this research.  Jessica 
graduated from Prospect in 2009. 
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 Nila Rodriguez was born in Mexicali and came to the United States when she was 
2 years old. Her and her husband still have many relatives that live in the town 
where they were born and they travel there often.  Nila has a son who is a junior 
at Prospect High School where she also works as the Health Clerk.   
 Manuel Fierro was born in Chihuahua, Mexico.  He came to the United States 
after he graduated from the university.  He spent time traveling around the 
United States before choosing to settle in the Prospect area.  He has a son who is 
currently a sophomore at Prospect.  Manuel is also a member of the Prospect English 
Language Advisory Committee and the President of the District English Language 
Advisory Committee.   
Timeline 
 I had my conversations with research participants during February, March and 
April of 2012.  Transcriptions of each conversation were completed soon after each 
meeting and an attempt was made to schedule follow-up meetings with the participants 
while the first conversation was still fresh.  The data analysis took place during 
September and October of 2012. 
Research Pilot Study 
Background of Conversation Partner 
 My participant for this pilot study was Manuel Fierro. (See the entire transcription 
of our conversation in Appendix B.)  Mr. Fierro is a Mexican immigrant who came to the 
United States when he was an adult and spent approximately 12 years traveling around 
the country and Canada. Prior to coming to the United States he lived in the state of 
Chihuahua, Mexico, which lies along the Texas border.  While in Mexico, Mr. Fierro 
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worked as a campaign manager and ran the campaign for the governor of the state of 
Chihuahua.  His description of growing up in Mexico reminds me very much of my 
experiences as a child.  He came from a middle class family and enjoyed playing kickball 
and other outside games with his friends.  He talked about how things have changed at 
home in terms of an increase in drugs and violence and said that that his family likes to 
come to the United States to visit rather than to have him visit them in Mexico.   
Since coming to the United States and after his travels, Mr. Fierro decided to 
settle down in Campbell, California, a suburb of San Jose.  This proved lucky for 
Prospect High School, for he currently works as a dog groomer and trainer and he 
counsels Latino/a youth and parents in the community.  Mr. Fierro’s work with the 
students and families of Prospect High School has been outstanding and I look forward to 
continuing conversations with him about Prospect and the world.  
Data Presentation 
When I re-listened to my conversation with Manuel Fierro, I enjoyed closing my eyes 
and imagining the image he described when he spoke of home.  He described home as 
love, safety and information.  He also portrayed home as the best school he ever had and 
a place for celebrations.  He talked about home when he was young, when everyone 
knew everyone else in the neighborhood, and said that the kids all stayed outside playing 
games until eight or nine o’clock in the evening.  When Manuel specifically mentioned 
the game of “kick the can,” my smiling face became a gigantic grin.  Manuel stated, “all 
of the kids are running around.  They are playing baseball, playing soccer…you know, up 
to seven, eight, nine at night.  There everybody is playing, but everybody knows each 
other.  Everybody knows each other, everybody knows what’s going on and everybody 
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helps each other.”  The images that I saw were of my own childhood growing up in 
Cincinnati, Ohio.  Just as my identity was shaped by these experiences, it was easy to see 
how much of Manuel’s identity is shaped by his present-past (memisis1) of home and 
how that influences his present-present (memisis2) and present –future (memisis3).   
 The first topic of discussion was about home.  It surprised me how quickly his 
story went from a positive narrative of the home to the effects of the Catholic Church on 
the lifeworld of Latino/a people.  His experiences of being Catholic and his observations 
of the influence of the Catholic Church on the Latino/a people has shaped his narrative 
identity, fueled his imagination and affects his present and future. Manuel imagines that 
there will soon be a “big exodus from the Catholic Church.”  
 We next started discussing the concepts of imagination and communicative 
action, beginning with his story of the images painted by the deported hero, returning to 
his homeland and telling his friends and families of his victorious conquest, to the ideas 
on how to encourage parents to become more open and involved with their children.  
Manuel obviously understands that to begin to imagine how significant changes in the 
lives and education of Hispanic students will be made, language will need to be the 
catalyst.  Although I did not mention it then (I will in a follow-up conversation), I know 
Manuel would understand Heidegger’s “language is the house of being.”  Manuel states, 
 the base, the very first principle of civilization and teamwork and all of the 
 principles of success are communication. Communication with yourself or 
 communicate yourself with the rest now. Philologically speaking, words and 
 numbers, are just symbols to express what we think.  It is never accurate.  I can 
 think something very nice, really deep, but if I have a lack of symbols to express 
 what I think then it is not complete. 
 
 The ideas and stories that Manuel shared during our conversation have already 
had significant influence on me and have sparked new plans to build unity at Prospect 
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High School.  After this research I can see, that continued dialogue with Manuel and new 
conversations with other members of the Hispanic community will only create new 
understandings and improve the services provided to all students. 
Data Analysis 
Introduction 
 The three theoretical categories of narrative identity, imagination and 
communicative action became very evident in the narrative Manuel shared during our 
pilot study dialogue.  Each of the theoretical categories are presented in greater detail 
using the data from my conversation with Manuel. 
Narrative Identity 
 Four major themes that shaped Manuel’s narrative identity became apparent from 
our conversation.  The four include: home, education, community and the Catholic 
Church. He starts our conversation by stating that, “home is love. Home is protection. 
Home is security. Home is a sensation. It is warm.  Home is memory. Home is 
information. Home is everything.”  
 Education is another strong theme that comes out of his story.  He believes that a 
quality education is a necessity for all students, but quickly points out that this is not the 
experience of most students. He states, “so over there [Mexico] the elementary is up to 
sixth [grade].  So usually that is when they release.  It is not mandatory to finish…in the 
south a lot of people don’t finish even third grade to fifth grade.”   
The third theme that shaped his identity was that of community.  He is a member 
of many community and school groups working for the benefit of all people.  The fourth 
theme is related to the Catholic Church.  He was raised and baptized a Catholic, but has 
come to believe that the Catholic Church is a contributor to many of the issues face by 
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most Latino/a people.  Manuel told me, “so the Catholic Church has brought so many 
problems.  Not to think.  They don’t want people to think.  Everything is a dogma.  It is 
something like, you know, you just have to believe and don’t ask.” Manuel is still a very 
spiritual man and I have seen him make many references to God when ministering to 
others.   
Imagination 
 Manuel demonstrated a very deep understanding and use of imagination.  He 
stated, “philologically speaking, words and numbers are just symbols to express what we 
think.  It is never accurate.  I can think something very nice, really deep, but if I have a 
lack of symbols to express what I think then it is not complete... So many Latinos, many 
Hispanics, they don’t have that resource, they cannot communicate.”   
 Throughout our conversation, Manuel made clear that in his own life he has been 
able to use his imagination to create a new understanding for himself. He also points out 
that many Hispanics are not able to imagine new ways of thinking, acting and 
understanding because of a few key issues.  According to Manuel these key issues 
include: the Catholic Church, technology, and self-identity. Manuel feels that the Church 
is taking the voice of the people and, in turn, their imagination because fear of 
committing a mortal sin stifles the imagination.  Technology also drains the imagination 
of Hispanics.  Manuel states, “technology has changed a lot…technology and civilization.  
Before you have to create…use your mind to create your own…you know like playing 
with marbles or even with frogs and kicking the can…[now] they have games like Wii 
and Nintendo.”   
  39 
 Many Hispanics come to United States to make money and to return home and 
live.  According to Manuel they have to have some imagination to get here, but as soon 
as they get here they lose their self-identity and motivation and cannot figure out how to 
change things.   They don’t learn the language and need their children to translate for 
them; thus, both parent and student lose face.  The parents lack the imagination to make 
new horizons of their own futures and have little influence on fostering imagination in 
their children.  
Communicative Action 
 Jürgen Habermas’s theory of communicative action opens up a theory of action 
that focuses on social interaction to arrive at a common understanding of any subject.  At 
the center of this social interaction is language. Manuel says that the first step is to 
communicate with the parents in their own language and then become more authoritarian 
with them.  He states, “the best way to [reach parents] is by calling in their language and 
[asking] them  to come over here.  You can’t make it mandatory, but we have to meet.  
That is  how it is in Mexico, in school.  Especially when the principal calls, you have to 
go.  Exert authority. “ When they come we need to keep them engaged and believing that 
the school wants to change what is the current reality.  To effect change from the parents 
to the students, moments need to be created that improve the communication between 
them; we need to “start talking to them about to reach their kids and how to be open.” 
Manuel continues, “the parents have to learn to communicate, how reach out and say, 
Son, I am proud of you.  Before it becomes too late and if that is not happening, it is 
necessary to create a program that increases the self-esteem of the boys.”  
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Implications 
 The use of dialogue in the process of communicative action is needed to open the 
flood-controlled gates of Hispanic students’ imaginations and to help them tell their own 
stories, find new horizons, and influence their narrative identities. This process of 
dialogue and discourse may lead educators, parents, and students to new understandings 
and will open up future plans to continue the change process.  Within a perspective drawn 
from Habermas, Herda (1999:67) writes 
that learning in Habermas’s framework is associated with critique, recognizing 
our mistakes, and choosing another way of thinking about or doing something.  
This is far different for the sequential model on which most of the curricular or 
management activities depend for form and content.  If learning is carried on at 
reflective critical level, forms of reasoning and argumentation may be learned 
from others and developed within a cultural and political tradition.  They could be 
actualized in specific education plans. 
 
This process of learning through communication will create new horizons for ourselves 
as much as for the Hispanic students and parents. 
 Communicative action takes cooperation and active participation for all of the 
members looking for change.  It can be the school’s responsibility to open the dialogue 
and to keep it open for members of the community to join and tell their stories.  The fact 
that this is a process indicates that there are no quick fixes to the issues facing Hispanic 
students and that schools cannot treat communicative action as a flavor of the month.  
There needs to be commitment and dedication to the discourse and the parents and 
students need to trust that their points of view are valued. 
 All schools have numerous meetings with different parent groups to distribute 
information.  These meetings need to be more frequent and need to include time to 
receive information and stories from the parents.  A teacher’s job is to teach and to pass 
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on new information to their students, but they need to also take more time to listen to the 
stories of their students and how they fit into the daily lessons.  Schools need to be less of 
a depot of information and more of a center of ideas.   Through the use of narrative, 
imagination, and communicative action, schools could not only improve the learning of 
Hispanic students, but of all students. 
Reflections of the Researcher 
 Through the last 17 years of my professional career, I have worked extensively 
with Hispanic students.  I have developed some preconceived, and even prejudicial, 
understandings of Hispanic students and parents that have influenced my working 
relationships.  Over the last few years, while in the USF doctoral program, I have begun 
having more in-depth conversations with parents and students that have started to change 
these pre-understandings. Herda (1999:77) challenges us, stating that in order to 
“overcome the pre-understandings that separate us from the new understandings that 
carry us beyond the current order of our lives…we [must] reflect and distance ourselves 
from our prejudices.” My conversation with Manuel helps me to begin the process of 
developing new understandings and keeping a more open mind to the stories and 
experiences of students and parents of Hispanic heritage from Prospect High School.   
 My pilot research categories and questions suited and stimulated my 
conversations well.  I did not change them for the purpose of this research.   
Background of the Researcher 
 July 9, 2011 was a pivotal day in my life; I turned 50 years old.  I spent much of 
the last 30 years working with teenagers.  Besides raising two of my own (thank God 
they are in their mid-twenties now!) I have taught teenagers to swim, coached them in 
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baseball and soccer, and lived with them in group-homes and locked child and adolescent 
psychiatric units.  I have done home visitations for teenage parents on welfare and 
worked with them in both middle and high school.  I have worked to try to control their 
behavior using various different psychological practices that I have learned in both 
undergraduate and graduate studies.   
 My formative years were spent in an upper middle/middle class suburb of San 
Jose.  Most of my classmates where white and had parents who were well educated and 
who held jobs as lawyers, doctors, or engineers.  Although I had limited contact with 
other races and ethnicities growing up, my parents did model openness with other races 
by opening our house to students from other countries and urban cities.  These 
experiences gave me the willingness and desire to work with people from diverse 
backgrounds; it was always in terms of the pre-understanding of helping the “more 
misfortunate.”   
 My experiences in my graduate work at San Francisco State University and at 
USF, and as a person and an educator in a new world, have started to break down the pre-
understanding of being a savior to that of being a partner.  My position as Dean of 
Students at Prospect High School has given me the unique opportunity to foster change in 
the way at least one school works in cooperation with the Hispanic community. 
Summary 
 The issue of the academic achievement gap between minority students and white 
students has been well documented (Anyon 2005, Ayers and Ford 1997 and Lipman 
2004).   Different programs and changes have been tried and suggested to change this 
reality and, in some cases, progress has been made, but from my personal experience 
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there is still much ground to cover. The students and parents of the under-achieving 
groups need to be the focal point of the conversations that can lead to the changes in 
education.   
 Most systemic organizations are very slow to change and for significant change to 
take place, it often needs to happen at the grassroots level.  Within critical hermeneutics, 
having genuine conversations or dialogue is the way to create great understanding. 
Bernstein (1983:162) writes, “in a genuine dialogue or conversation, what is to be 
understood guides the movement of the dialogue. The concept of dialogue is fundamental 
for grasping what is distinctive about hermeneutical understanding.”  Having these 
dialogues concerning the issues facing Hispanic students will hopefully lead to new 
understandings. 
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CHAPTER FOUR: DATA PRESENTATION 
Introduction 
 In Chapter Four, the data that were collected from my conversations with my ten 
participants is presented.  There were many similarities and differences that emerged 
from these conversations.  The main similarity is that they all have a connection to 
Prospect High School and that all of the conversations were held at Prospect High 
School.  As the Dean of Students, I had a working relationship with all of the participants 
prior to these conversations.  
Research Categories 
During these conversations I attempted to orient the discussion around the three 
research categories: Narrative Identity, Imagination and Communicative Action.  These 
categories are used as what Herda (1999: 96-97) describes as “general parameters for the 
research inquiry and data collection process as well as themes for the analysis.”  These 
themes will be used throughout the data presentation and analysis. 
 Public high schools across the United States of America, and specifically in the 
California Bay Area, are facing great difficulty in effectively educating their diverse 
populations.  The continued economic problems of the state and the nation have led to 
increasing program cuts and, in many districts, including the Campbell Union High 
School District, have led to fewer instructional days (furlough days).  According to Jim 
Hull, Senior Policy Analyst, from the Center for Public Education’s website (2010), in 
the 2010-2011 most districts needed to take more drastic cuts that effected the education 
of students.  These cuts included: laying off teachers, cutting summer school and 
introducing furlough days. These cuts have added to the already stressed system and 
students are suffering.  
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 I have developed an understanding of the education of Mexican-American 
students in our public schools over the last decade.  This understanding has emerged from 
research done while studying at the University of San Francisco and individually, but 
much of it came from my work the last nine plus years as the Dean of Students.  From the 
conversations with these students and parents, I found that some of my understanding 
was supported, but I was also able to develop many new understandings and to develop a 
new horizon. 
 The following synopsis of the data collected from my ten research participants, 
when told in one story, will hopefully give us a new understanding, in the three 
designated themes, for Mexican-American students at Prospect High School.   
Research Category One: Narrative Identity 
 There are an infinite number of conditions, events, issues and experiences that can 
shape the identity of an individual.  Three underlying themes emerge for the participants 
in this study over the course of our conversations.  In this section I present the stories that 
arose around home, school and different life events that I will call “plots.”    
Home Is Where The Heart Is                                                                                                                                              
 The conversations with my research participants reveal the stories of their 
present-past, present-present and present-future.  Through the narrative of their stories, 
the researcher and the reader are able to observe the participants evolving in time.  These 
stories are filled with life that includes pride, regret, sorrow, and hope as they examine 
their past, present and future. Ricoeur (1984: 66) explains:  
the configurational arrangement transformations the succession of events into one 
meaningful whole which is the correlate of the act of assembling the events 
together and which makes the story followable…the configuration of the plot 
imposes the “sense of an ending” on the indefinite succession of the 
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incidents…the repetition of a story, as governed as a whole by its way of ending, 
constitutes and alternative to the representation of time a flowing from the past 
towards the future. 
 
Through the process of telling their life stories through time allows the researcher to 
follow their story.  When the story is then written and retold the ending can and often will 
be altered and move the past into the future.  I began the conversation with each 
participant by asking, what comes to mind when you think of home?” 
 All of the participants, except Ruben Medrano, answer by talking about family.  
Ruben even went as far to say, “that home is not my family…it is San Jose.”  Ruben 
states that he lived with his mother and father and brother and sister, but he is not very 
close to them.  He did say that he and his older brother got along and they both liked cars. 
 All of the other participants mention family first when asked about home.  Diego 
Navarro states, “home is where my mom and grandmother are.”  Roberto Basillio 
reflects, “home is family in an apartment with eight people: my dad, my aunt, the culture, 
my parents, my cousins.” Nila Rodriguez says, “home is my family…my husband, my 
kids, my brothers and sisters.”  Finally, Analu Avlia describes home as, “family. I think, 
home is where you go to chill out, and you hang out with your family; home is where the 
heart is.”   
 As the conversations continue and the participants’ narratives expand, the 
participants reveal refigurations of home.  Herda (1999: 2) tells us, “the description or 
refiguration emerges with others through critique, genuine conversation, and 
imagination.” Many of the participants talk about how their lives change because of 
extenuating circumstances and how home and family change in the process.   
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Diego Navarro tells the story of how his mother was deported when he was 
entering high school and his stepfather became the only other family member in the 
United States.  He talks about how he went home every day and called his mother and 
talked to her for long periods of time.   
Roberto tells how he and his dad got their own place and how his dad worked two 
jobs, so Roberto was often home alone.  He states, “home became very lonely.”  Analu 
tells how her mother left, going back to Mexico, and it became just she and her dad.  Her 
dad worked two jobs and she started having to take care of the house.  She began going to 
Jessica Espinoza’s house every day after school because it was too hard to be home 
alone.   Sandra Ojeda is a teen-mom and her family now includes her daughter and the 
baby’s father.   
 When looking at the present-future for home, most of the student participants 
state that they want to get married and have families of their own.  They all talk about 
their hopes to be able to give their children better lives than they have had.  Jessica notes 
that she wants to raise her kids with a strong Mexican culture, “I want to raise my kids to 
be as Mexican as possible.  I want to raise my kids the way I was raised and I want them 
to know Spanish even better than I do.  How else are they going to communicate with my 
family?”   
School is Complicated 
Most of the participants share conflicting views of school and of Prospect, 
specifically. Their experience of school in Mexico was very similar, particularly 
concerning the physical condition of the schools. Diego talks about how his view of the 
schools in Mexico changed from the time he went there to the time his siblings attended.  
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When he was there he felt the school was “appropriate.”  His mom and younger siblings 
needed to return to Mexico for a time, and when he went to visit much was changed.  He 
states, “I went down and my little brother and sister went to the same school that I did.  I 
was there, and I would look at the school and it was dirty, it was bad, nothing compared 
to what is over here.”  Sandra describes school as being, “big, and they had creepy stories 
about it and people would just stop going to school.”  Ruben talks about having to walk 
to school when he was five and six years old through bad neighborhoods to a school that 
was in session only in the afternoon.   
The participants also talk about their experiences in the classroom.  Juan Gomez 
is the one student participant who really liked his Mexico educational experience.  He 
states, “it was great, I studied up to the fourth grade and actually liked it.”  He explains, 
“you had less distractions in school…school was your only priority.”   Manuel Fierro, 
parent participant, tells how he was lucky because he lived in a Mexican state that valued 
education.  “Usually they only go to school up to grade six.  So over there the elementary 
school is up to grade six…that is when you are released.  It is not mandatory to finish, not 
even elementary, it is not mandatory.  In Chihuahua it is mandatory.  They push you to 
finish high school.” 
Other participants talk about how school in Mexico was very structured and strict.  
Sandra says that she remembers having her hand smacked with a ruler by the teacher for 
not having her fingernails clean.  She says, “you would put your hand on top of the desk 
and they would smack you with the ruler.”  Analu’s experience was not much different.  
She describes, “the teacher would walk up and down the hallways with her little ruler 
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making sure you were doing everything.”  She remembers one teacher that “would joke 
around and make fun of you if you didn’t say it the right way.”   
 The transition to school in the United States had many challenges for a number of 
the participants.  The issue of not knowing the language was very primary to the students.  
Roberto Basillio remembers getting very upset because he did not know the language.  
He remembers: 
I started right away in kindergarten, I didn’t know any English, when you are little 
you get scared, you don’t understand anything, it was really difficult for me…I 
remember there were these two girls on the playground that would look at me, 
point at me and laugh, I would get so mad and…I didn’t know what they are 
saying, that I started to learn, and speak with my cousins and look at picture 
books and try to learn. 
 
Diego Navarro says, “I felt completely different, because everyone knew  
English, I didn’t; I had to learn at the job... Everything was new to me, language, new 
environment, new culture.”  Diego follows up this statement with the observation, “I 
guess I assimilated quickly, because I was able to make friends.”   
Carlos Lopez also describes his transition, “I kind of knew English so it was ok  
for me…It wasn’t bad, I made friends fast.”  Analu Avila talks about how she was told to 
come to school a couple of hours later than the rest of the students because she was ahead 
of them.  She says, “in Mexico, the education is more advanced.  So instead of coming in 
at 8 a.m, I was supposed to come in at 11 or 10.  The reason was that I wasn’t supposed 
to be taking that class.”   
 Sandra’s transition was hampered by a number of issues.  She moved to the 
United States near the end of fourth grade, but she had missed a number of months.  The 
school she entered placed her into fifth grade.  During this year she developed a heart 
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problem and had multiple surgeries that made her miss most of the fifth grade year.  
Sandra states that she was then transferred straight to middle school and sixth grade. She 
relates that it wasn’t really until this time that she began to learn English because she had 
previously had a teacher who spoke Spanish.   
 When the conversations turned to the participants’ experiences with Prospect 
High School I hear a wide spectrum of responses.  Ruben Medrano came right out and 
states, “I never liked it.”  He explains that he wanted to be at another school in the district 
that his mom had removed him from in the ninth grade.  Ruben had a few behavioral 
issues while at the other school and his mom transferred him out of the school.  Ruben 
says, “I never felt like I fit in this school…I only had a couple of friends.”   
Analu and Jessica talk quite a bit about how they felt like second-class citizens 
while at Prospect.  Jessica states, “it seemed like the popular kids were like the white 
kids.  It seemed like it was harder coming from a different culture.”  Analu adds, “yeah, it 
was like…oh there goes the Mexican.”  They expand on this idea of being disconnected 
by explaining that even though they were Mexicans they were not the “real” Mexicans.  
They explain that the students at Prospect who had limited English and were new to the 
country were even lower than they were on the social ladder.  Jessica states, “it’s funny, 
because you would think all of the Mexicans would hang out together but they 
don’t…there are the Mexican Americans and the Mexicans who just came here…it is 
separate.”  Analu and Jessica also talk about how they had a number of teachers who they 
were able to connect with while at Prospect who made the experience better and helped 
them get through.   
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Juan Gomez describes how he feels that he was so far behind the whole time he 
was at Prospect that he never felt he could catch up.  He discusses how this feeling started 
during the first two weeks of school of his ninth grade year.  He states, “in my freshmen 
year, I missed my first week or two, and I fell behind a great amount, so for me to catch 
up was a lot.  I kept falling behind, so as time went on, there came that feeling that there 
was just no point in me showing up.”  Juan goes on to explain that the problem got worse 
because when he would show up to class, often tardy, the teacher would lecture him so he 
decided that if he was late he would just rather not go.   
Juan finally talks about the distance to Prospect as being a factor in his academic 
performance.  He attended a middle school that was much closer to his home through the 
seventh grade, and did pretty well there until the district closed it and moved him to a 
school further from his home, but closer to Prospect for his eighth grade year.  He 
remembers, “in the seventh grade I was really into school, until the eighth grade, because 
we moved, and transportation was harder and I started showing up late.” 
Roberto’s experience at Prospect was only one year and it was a year of turmoil.  
He describes how he did well in school up until middle school when he decided that no 
one cared if he did well, so why bother.  He states, “I would bring [my father] my 
certificates, I got a math trophy, but he really didn’t seem to care.  I would always want 
to talk to him because I was doing good…and he didn’t really care.”   
When he got to high school it was even easier to avoid school.  He compares 
cutting class to an “addiction” and states that it was just easier to go to McDonalds 
instead of to a class.  He talks about times when he would go to class and he would fall 
asleep and the teacher would call his name and wake him up and everyone would laugh.    
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Roberto believes that a lack of sleep and food played a role.  He explains,“ I 
would stay up until about 1 a.m. and then I would get up at six and take a shower and 
walk to school…I wouldn’t eat breakfast half the time, unless we had cereal, and it was 
just hard for me to read and study and all that, I’d be hungry and tried.”  Roberto also 
struggled with anger issues, which presented themselves at school.  He says, “I would 
just go to school angry, and the teachers would tell me I got it wrong, and I would get 
angry and talk back…I was sent to the office and sometimes suspended.” 
The other participants in this research study had more positive experiences while 
attending Prospect.  Diego Navarro tells how he struggled some his freshmen year and 
felt out of place and lonely.  Many of these feeling came from his mom being deported.  
He reflects, “so I wasn’t diagnosed as depressed, but my friends would see that I was and, 
I was quiet, withdrawn.  So at school I would come, do my work, and I would come 
home and I would call my mom.” Diego then talks about how he realized that going 
home to an empty house was not helping; he got involved in sports, clubs and other 
school activities.  Diego ended up developing a number of positive relationships with 
both other students and staff while at Prospect.  
During his twelfth grade year, he did find himself feeling out of place again.  He 
describes how he took Advance Placement (AP) classes and he felt like he really did not 
belong.  He states, “I am taking AP classes and honors, but I guess the most excluded I 
feel would be in the AP class.  Most of the kids there have known each other since 
elementary class, and I’m as capable as well as the other ones, but I guess I feel excluded 
from their social and educational group, so I felt a little weird and out of place.” 
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 Sandra talks about her experiences at Prospect in mostly positive terms.  She feels 
that she was very supported by her teachers throughout the English Language Department 
and was able to make many new friends.  When Sandra first started at Prospect her 
friends were the guys and girls that were involved in gang activities, drugs and alcohol.  
Sandra feels that her getting pregnant might have saved her from trouble and led to doing 
well in school.  She says, “before I would hang out with the wrong people too and when I 
got pregnant, I left everything behind and I started a new life.”  
 Carlos Lopez’s experiences at Prospect are divided.  He talks about having a very 
positive experience socially, but less so academically.  He made many good friends and 
had many memorable times.  He played soccer every day and was even involved in 
school activities such as dances, sporting events and performing art events.  
Academically, it was another story!   
Carlos describes himself as quiet, never in trouble but a “slacker.”  When I ask 
about freshmen year he states, “I did alright, I only failed English and math.  Sophomore 
year was worse.”  When I ask him to explain what happened he says, “I felt 
overwhelmed, with all the teachers I had and all the work, and that’s when I started 
giving up, I felt that the work was too hard.”  He says he talked to one teacher but he was 
told that it was too late, that he couldn’t pass the class.   
When things became too hard he stopped even trying to get it finished.  He talks 
about working in class, but would only do homework if it were easy.  Carlos explains, “I 
would do some homework, like Spanish homework, because that was easy, and 
depending on the subject, it was always the math and English that I didn’t try as much as 
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should have.”  He did say that if he felt the teacher was supportive, he would tend to give 
more of an effort. 
 The two parents involved in conversations for this research expressed very 
positive impressions of Prospect and how their students were treated and supported here.  
Nila Rodriguez, a 17-year Prospect staff member, tells a story about her son’s first day as 
a student at Prospect.   She says, “the first day he came as a freshmen, he saw a banner 
that said ‘Welcome Freshmen,’ and I pointed it out to him and told him, ‘oh look, they 
even have banner for you,’ and he said, ‘Mom, I’ve been coming to this school for a long 
time.’” Nila observes that the experience at Prospect is much different for students from 
different cultures.  She points out that there are few role models for the Mexican-
American student. 
 Manuel Fierro describes how, when he decided to settle down and have a family 
with his wife, he chose to live where he does because of the reputation of the schools.  
Since his son has entered Prospect he has done very well, both academically and socially. 
Prospect’s biggest failure is in reaching out to the parents. When talking about the many 
Mexican students that are failing he states, “there is not motivation.  The parents don’t 
have motivation and they don’t know how to motivate their kids.”  He goes on to say, 
“first we need to reach the parents.  That is the first challenge.”   
The Plot Thickens 
 When listening to and reading the narratives of each of the participants in this 
research, it became evident that major events affected the threefold mimesis of their past, 
present and future.  These events, or what Ricoeur would refer to as plots, help shape and 
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change the stories of each of the participant’s narrative identity.  Ricoeur (1981: 277) 
writes: 
What is plot?...Let us say, to begin with, that a story describes a sequence of 
actions and experiences of a certain number of characters, whether real or 
imaginary.  These characters are represented in situations which change or to the 
changes which they react.  These changes in turn, reveal hidden aspects of the 
situation and the characters, giving rise to new predicament which calls for 
thought or action or both.  The response to this predicament brings the story to its 
conclusion. 
 
Most of the events had to do with issues of family, but some involved choices the 
participants made.  All have had and will have an effect on the future narrative identities 
of the participants. 
 Analu experienced the loss of her mother at the age of 12.  She states, “my mother 
left for Mexico when I was 12.  She was supposed to only be gone for six months.  Six 
months turned into nine months and so far, she’s been there this whole time she hasn’t 
come back.  My dad was the only person I had at home.”  Analu relied on her cousin 
Jessica and her family for support.  She also became the woman of the house and she felt 
the struggle.  She comments, 
not having a mother was hard.  I had to grow up.  I think that’s how I felt 
different and not being able to make friends as easily as everybody else.  I had 
other things in mind, not what was I going to do after school.  It was what are we 
going to make for dinner, or what time is my dad going to be home.  I had to be a 
woman in the house. 
 
 Ruben had a similar experience with his mother.  He states that he was raised 
mostly by his grandmother and that he is not close to his mother.  He observes, “I 
remember being at my grandmother’s most of the time because my mother was working.  
So I never really grew up with my mom. I’m not close to her.”  He talks about how not 
being close to his family led him to become independent and to the streets.  He states, “I 
  56 
never really like being at home, I’m more like an independent outgoing person, that’s 
why you see me on the streets and stuff with my friends.”   
This independent street life led to three other events in Ruben’s narrative identity.  
Ruben was the victim of a stabbing while walking home from school; one of his best 
friends and fellow classmates was arrested for attempted murder; and another one of his 
good friends and classmates was shot and murdered.  Ruben talks of these three events, 
saying, “those three things that happened to me, like getting stabbed, one arrested, and 
one friend killed…it made me think ‘what am I doing,’ I was like, ‘I should graduate, 
make something out of myself.’” 
 Juan Gomez talks about the same arrest and death affecting his life decisions.  As 
described in the last section, Juan struggled with school.  Prospect referred Juan to the 
Campbell Adult School to get his General Education Diploma (GED), but he was unable 
to bring himself to go because the young man shot and killed was going there at the time 
of the murder.  He says, “some things happened, my head was too messed up and I 
wasn’t able to go to school.” 
 Sandra’s three major events of having heart surgeries, crossing the border, and 
becoming a teen mother all played significant roles in her life.  As mentioned in the 
previous section, Sandra’s two open-heart surgeries put her behind in school.  She notes, 
“I think I became more independent because I do more studies, I try hard to learn a 
second language, even though it’s hard.”  Her description of her passage to the United 
States exemplifies that independence and strength.  She says, “it was hard, because, my 
mom was really pregnant, about eight months, so we had to be really careful.  I was 
scared because of the night we had to cross the border.”  Finally, the process of becoming 
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a teen mother really made her look at changes.  She explains, “I am a mom, and I am a 
hard worker, even though I won’t graduate now, but I am going to graduate in August.” 
 Like the family issue faced by Analu in the beginning of this section, Nila 
Rodriguez, Diego Navarro and Roberto Basiliio all had similar experiences.  Nila 
explains how her biggest regret in life is not completing her college degree.  She was able 
to start college and then her mother passed away.  She remembers that her son asked her 
once “what happened to my school, why I didn’t finish school?  So I told him that my 
mom passed away while I was in college and I had a rough time, and I had to help out a 
lot at home and so school went downhill for me.”  This experience and others led Nila 
and her husband to make college a requirement for their sons and not a choice.  The 
above story had an effect on Nila’s son’s own narrative identity; his response to her was, 
“I have to tell you something…just don’t leave me, don’t die on me.  I do want to go to 
college and I do want you to continue helping me.” 
 Diego and his mother, while living in Mexico, found out that his father had 
another family. He states, “we lived at my grandmother’s house, we used to live with my 
dad.  But as I said, he had the other family going and he was also an alcoholic and he 
would hit my mother.  It wasn’t a good place for me to grow up.”  Although his 
grandmother, like Ruben’s, raised Diego he developed a very strong relationship with his 
mother.  This relationship was discussed in the prior sections and helped Diego make 
very positive decisions in his own life.  Diego shares another story that demonstrates the 
closeness of his relationship with his mother.   
Funny story, they met on the internet, my mom and dad (stepfather)…I remember 
staying up late with my mom, and she was up chatting with him, and my mom is 
everything I had and I would pass out while she was chatting with him…I 
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remember my mom asked me, ‘Diego do you want me to marry this man?’  At the 
time I didn’t know what was going on, I was six,…but I said ‘yeah, I like him. 
 
 Roberto’s story, although similar, ended differently.  Roberto tells how when he 
came to the United States his mother and father got into an argument.  This led to the 
disintegration of the entire family.  Roberto explains, 
when we got here, she got into arguments with my dad, and I just remember that 
she woke me up and said we are going to the mall, she had a big suitcase, it was 
around seven in the morning, and we left with my sister and before we were on a 
truck with some other guy, then the airport and we flew off to Tennessee. We 
stayed about a month, until my dad found out where we were, they tried to talk it 
out but it didn't work and my mom went with my sister and I came with my dad. 
The first year we would talk a lot, but after that, I haven't heard anything, the most 
recent time was five years ago, she would call me, but she stopped talking to me. 
After that I haven't known anything about her. 
 
Roberto lately has been able to realize that this event and the apparent lack of interest 
received from his father regarding his education led to a great amount of anger and hate.  
Roberto says, “I look back on it now, and I kind of have this hate towards her, because 
we could have all been together, but she left, and besides the fact that she left, she never 
called me. So it seemed like she didn't care about me, and I started messing up in school.”  
The data received through the conversations with the research participants were 
presented looking at their narrative identity relating to home, school and plot.  The 
narrative identity of a person is not a constant but is in constant change.  The help of 
imagination assists in this change.  Kearney (2004) writes, “one cannot remain constant 
over the passage of historical time – and therefore remain faithful to one’s promises and 
covenants – unless one has some minimal remembrance of where one comes from, of 
how one came to be what one is.” The next section looks at the imagined futures of the 
participants. 
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Research Category Two: Imagination 
Ricoeur (1994: 127) writes, “to imagination is attributed the faculty of moving 
from one experience to another if their difference is slight and gradual, and thus 
transforming diversity into identity.”  Moving to the United States is often presented as 
one of the earliest examples of imagination in the research participants lives.  The parents 
imagined greater opportunities for themselves and their children.  These moves shaped 
the identities of the participants and their images of the past and future continue to help 
them, in many cases, to transform diversity into assets. The research conversations 
always include the imagined future of each of the research participants and these 
imagined futures contain great challenges and hope.  One of the most interesting aspects 
of the conversations was the idea that each participant had for the imagined futures of the 
current and future Mexican-American youth.   
New Beginnings 
Sandra talks about coming to the United States of America and how her dad had 
visions of the children getting a better education.  She says they came, “because my dad 
came with us, he said it would be better for our education.”  As was presented earlier, 
Sandra’s experience of getting across the Mexican-American border made a lasting 
impression on her past, present and future.   
Diego sees coming to the United States as the beginning of a new family.  His 
biological father was out of the picture and he now had a new father and was living in a 
new land. “Actually, my stepdad had family here, and he came down to Mexico, they got 
married and they brought us here and we lived in his brother's house. He had a room with 
my mom and I had my own room.”   
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Manuel has the most to say about how and why many Hispanics come to United 
States.  He says that in many of the families that he works with, the father came to make 
money and to return home and live.  But one thing lead to another and here they are many 
years later.  Manuel explains, 
but [the] majority of people, Hispanics, they come to this country because they 
are poor… They say you know what, I am going to the United States.  I am going 
to work for a couple of years.  I am going to get money. I am going to save as 
much money as I can.  Maybe one year, two years, I leave my family here.  In two 
years I come back and I open a little market or you know a shoe repair…, 
something… So they cross the border and come over here, to any city and they 
start working. For one year.  Then it is like I cannot find a job.  They go, but they 
didn’t tell them back in their country that they needed to speak English.  They 
didn’t tell them that they needed to have a social security.  They didn’t say any of 
those things.  They just come over here and they just find all of those obstacles, 
all those barriers.  And sometimes they don’t find a job.  They have to live 
sometimes on the street until they get the handout of the country.  Sometimes in 
order to save some money they are living in a house, where they live twenty or 
more people in a one or two bedroom apartment.  This is what is happening right 
now to a lot of your students right here.  Because I have been ministering with 
them.  I have been working with them.  Have been preaching there.  I have been 
working with the kids and drugs.  Students from different high schools.   
 
Like the families in Manuel’s story, many of the other participants in this study 
had similar experiences.  Analu, Roberto, Carlos, Diego, and Nila all comment on how 
their parents, and in some cases, themselves, had to work long hours or two jobs to make 
a living here in the United States of America.   
Analu’s father would tell her, “you don't want to do what I do, you want to do 
better.”  This was a motivator for her to graduate and she very much appreciated the hard 
work her father did for her benefit.   
Roberto’s father also worked two jobs and he spent long hours at home alone.  He 
states that he was often home by himself as early as six years of age and that helped him 
learn English.  He remembers, 
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my dad had two full time jobs, he didn't have time, my aunt would pick me up 
from school, because he would be working, he'd come home at 1:30 and I would 
be asleep. I would read a lot and watch cartoons, I started with the basics, 
cartoons, then I just started reading more and more and going up a level, and it 
just came to where I started speaking English really good, and I got comfortable 
with it after a while. 
 
This experience made Roberto imagine a different future for himself and his 
future family.  He knew that if the cycle didn’t stop that there was a good chance his own 
children might have the same issues as he did.  He states, “I don't want to be in ten years 
still getting $1200 a month and when I'm 30, maybe I'll have a kid and I don't want to 
work two jobs and 16 hours a day and it's my story all over again; I just don't want that 
kind of life.”   
Carlos had similar experiences with his parents.  He explains, “they both work, 
my dad is a maintenance person; my mom does the same thing. My mom works night 
shift and my dad words the day shift. They used to work both shifts, for about ten years 
they both worked two jobs.”  
Carlos says that his parents always had imagined a future that was better for him.  
His parents did not want him to have to work so hard to support his own family.  Carlos 
states, “they always encouraged me to do well, and don't drop out. Try to stay in school 
and go to college if I could. They wanted me to do better than what they did, go from 
high school to work.”   
 Diego’s parents’ hard work ethic got him involved in school sports and activities.  
As stated earlier, Diego’s mother was deported to Mexico and he was home alone with 
his stepfather.  He explains, “I got into sports, because of that, I didn't like the feeling of 
being so lonely when I would go home, because my dad worked two jobs. I would 
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usually see him once or twice during the weekdays. It was hard, it was just me at home, I 
was lonely, I was quiet. It was depressing.” 
 In Nila’s experience, it has been her husband who works two jobs and long hours.  
She is very grateful for his sacrifice because through it they are able to put away money 
for their children’s college and futures.  She answers my question about her husband’s 
two jobs by saying that her husband always tells their sons, “ this is only reason why I am 
doing this, so you guys can go to college and you guys do what we didn't do.”   
 From the imagined futures of their families, the participants in this research have 
developed his or their own imagined future for themselves or their children.  In the next 
section we look at what they say in relation to their future. 
Imagination of a New World  
Most of the participants, along with the researcher, took the “already figured 
past,” (mimesis1) and configure it at the time of their conversation (mimesis2), into an 
imagined new world (mimesis3).  Herda (1999:77) writes, “when we look at the already 
figured world, the take-for-granted world in mimesis1 we connect this to the new world 
we want to live in, mimesis3, we see ourselves in different capacities; we see a self 
enlarged by the appropriation of a proposed world which interpretation unfold.” 
The imagined new worlds of the participants include work, education and family. Most 
have positive images of the future, but some like Roberto and Juan still see many 
struggles. 
Roberto’s image of his past, present and future is consumed by one word, failure.  
His mother failed him by not keeping the family together.  He failed his father and uncle 
because he never graduated from high school.  He recollects, “I saw myself as a failure, 
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because my uncle and my dad always wanted me to graduate and I knew at that time, I 
wasn't going to graduate, so I didn't really have anything to do at school since I wasn't 
going to graduate any, and it just hit me and it was pretty sad, because I disappointed my 
family.”  Because of these past failures Roberto has a very hard time imagining a positive 
future.  He is afraid of looking for different work or going back and finishing high school.  
He explains: 
I feel what if I don't make it, like I have a stable job right now, but I'm scared  
Like what if I get another job and I'm not good enough, and they fire me and I 
don't have any job, how am I going to pay the rent?  I don't want to try to be 
something more and fail and just go all the way down again. Like I failed a lot 
with my family, and I don't really feel like I have the potential, or the education or 
the intelligence to do something better than what I am doing right now, so I just 
feel scared. 
 
He continues speaking about the possibility of his education. 
 
A couple months ago, I looked into getting a GED, but there is a test that you pay 
around $150 and they give you the preparation classes, and if you pass it you can 
get your GED. But I'm scared that I won't pass it, but I only have about 15 credits 
from high school and I know that is nothing, that is like I didn't even go to high 
school, you know. 
 
Juan struggles greatly with being able to imagine his future at the beginning of 
our conversation, but, because of the help he has received, he knows he would like to 
help others.   Below is an excerpt of our conversation: 
V: Can you imagine yourself in 20 years, when you are 40, where you are going               
     to be and what your life will be like? 
J:  No. 
V: Do you think you'll have a family? 
J:  Yes. 
V: You want to get married? 
J:  Yes, I would. 
V: What about work? I know you are looking for work. What do you want to do  
     for work? 
J: Well, I've had some people helping me, and I would like to do something to  
    help others. 
V: Something that you can do to help others? 
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J: As I've been told since I was kid, the more you help, the more you gain, and   
    not just because if you help then someone is going to give you something in    
    return, but simply, life is better for you. 
 
 The other participants in this research see their imagined future in a much more 
positive light.  They include views on education, work and their own families.   
Diego’s, Ruben’s and Carlos’s futures are focused on education and careers. They have 
plans to finish their education; Diego and Ruben are focused on college and Carlos is 
looking at high school.  After that they have careers in mind and look forward to working 
towards the future.  Analu, Jessica and Sandra have a more diverse image of the future; it 
includes education and jobs, but it also focuses heavily on their own families. 
 Diego is going to college and plans on pursuing a degree in nursing.  He, like 
Juan, is focused on helping other people and feels he will get the most enjoyment in a 
helping career.  Diego states, “I'll be going to Dominican University in San Rafael and I 
got accepted into their school of natural sciences and I will be working towards my 
degree in nursing.”  He continues to explain his choice by saying: 
When I was choosing the degree, the first thing I wanted to do was helping 
people. I feel happiness when I am helping someone. I feel like I'm changing their 
lives if I'm helping them. First I thought of being a doctor, and now that's a lot of 
work, and I also thought I wouldn't be doing it for the money and also the 
educational costs came into play, because we don't have that much money and 
there are two more kids that are probably going to go to college later on. So, I still 
wanted to be in the medical field, to help people, so nursing seemed to be the best 
fit. 
 
Ruben’s education takes him the route of community college.  He plans to 
graduate with an AA degree and get a job in the automotive industry. He will then 
transfer to a four-year college to get a mechanical engineering degree.  Ruben, excited 
about his new world, exclaims, “I hope to graduate from De Anza and get my degree in 
Auto technology and hopefully be a mechanic for a shop. In the future, I hope to get a 
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degree in mechanical engineering from San Jose State.”  Ruben’s image of the future 
doesn’t end with the degree.  He is not a citizen of the United States of America; we 
discuss his obtaining citizenship through the Dream Act now that he has graduated from 
high school.   
 Carlos talks about seeing the future as difficult, but he knows he wants to finish 
his high school education, go to a community college and move to a four-year college.  
He says, when asked what the future will be like, “maybe hard, because the more you 
grow up, the harder it gets, it's going to be interesting.”  Though he knows it will be hard, 
he is determined to see his education through.  He explains, “I'm hoping to finish Adult 
Ed in a year and after that go to a community college and figure out what I'm going to do. 
I want to go to college and just see what I'll major in.”  Finally, he has an idea of what he 
might like to do after college; again it is in the arena of helping others.  Carlos said, “I 
was thinking of a being a therapist…[working with] anyone that needs help, someone to 
talk to, I'm always good with kids, but maybe adults too.” 
 Sandra’s imagined future is already in the present every day, but, at the same 
time, it motivates her to make the best of her life and to plan for the future.  Sandra is a 
teen mom.  She says, “I am a mom, and I am a hard worker, even though I won't graduate 
now, but I am going to graduate in August.”  Sandra explains how becoming a teen mom 
has affected her life now and in the future.  
 V: After school, what do you do? 
S: I go home, I do homework, I take my baby for a walk, and we wash the clothes 
and everything. 
V: What about on the weekends, do you get to go out? 
S: Yeah, I take my baby to the park and to the movie theaters. 
V: What about girlfriends? 
S: No, they are crazy... they like to go to parties and drink and I don't want to do 
that. 
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V: Do you think you would be doing that if you didn't have a baby? 
S: Probably yeah. 
V: Did your baby save you from all of the party and drinking? 
S: Yes, because before I was would hang out with the wrong people too, and 
when I got pregnant, I left everything behind and I started a new life. 
 
Sandra continues by talking about her future and giving her daughter the best possible life 
by becoming a nurse.  She wants to start at the Central County Occupational Center 
(CCOC) and then move on to college.  She says, “CCOC is important for me because I 
want to do good in college.”  She continues, “because I want to learn more over there, 
and CCOC helps you get a job, and I want to work and make my own money, and get 
into college by myself.” 
 Jessica, at the time of our conversation, was planning her wedding and looking at 
her new imagined future with a family.  She feels that second and third generation 
Mexican-Americans are losing much of their Mexican heritage and she doesn’t want that 
happening with her children.  She explains,  
oh yes. I want to raise my kids to be as Mexican as possible. I want to raise my 
kids the way I was raised and I want them to know Spanish even better than I do. 
How else are they going to communicate with my family? It's really important for 
me to teach them Spanish, or they are going to lose a lot of communication with 
my family. 
 
 When I ask Analu about her future she instantly talks about wanting it all: to go 
back to college, get a better job, get married and have children. She wants to make sure 
she is never separated from her children like she was from her mom.  She notes: 
I want to finish school, and I want to get a better job. I also want to get married 
and have kids. I don't want my kids to struggle like I did and I don't want to have 
to separate myself from them like my mom had to. And I never want my kids to 
feel like they can't be friends with someone because of who they are and where 
they come from. 
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 Much like each participant’s own imagined futures, they each have ideas about 
the futures of the current and future Mexican born high school students.  They have 
different views on whether or not these current and future students will have it better or 
worse.  In the next section we look at what they had to say about their future. 
Imagined Destiny 
I use the term imagined destiny to look at how the participants in this research 
view the future of the up-and-coming Mexican born students of Prospect High School.  
None of the participants imagine a worse future for Mexican born students. Roberto, 
Diego and Nila see things staying the same.  Carlos, Ruben, Jessica and Analu see a more 
positive future and Manuel talks about what would make it positive. 
Roberto’s view of the future of the Mexican born student focuses on the 
continued problem of racism and stereotypes.  He feels that unless the future students 
work to change their image, the stereotypes will continue.  He says, 
the stereotype is that they are into drugs or they are in gangs, and it’s a bad 
stereotype. There are so many of them, and not all of them are like that. It's sad 
that American society looks like that, but it should like be a motivation, for you to 
prove them wrong, for you to go to college, for you to have a good job. So one 
day they see a Mexican guy with a tie, who's a lawyer and they say wow, he's not 
a gangster, and he's not doing drugs. I think it should be used as a motivation, to 
prove them wrong. 
 
 Diego really wants to believe the future will be better, but like Roberto, he is not 
sure that “his people” will find the motivation anytime soon to make significant changes.  
He considers: 
I don't know, it's... when I see my people, if you want to say that, it makes me sad, 
because they could do so much more with their lives than what they are doing.  
Like I see, I remember last year at U.S. history, the big majority of the class was 
Mexican-Americans, they weren't stupid, they were intelligent, if they really set 
their mind to things, they can accomplish it, but that's just the values that I've 
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grown up with. I want to sound optimistic that things are going to be better, but I 
don't see things getting better. 
 
 Nila looks at the future of the Mexican born student through the lens of her 
current experience as an employee of Prospect High School.  She sees that there are a 
number of different students who have different stories,  much like the participants in the 
research.  Nila states: 
there are different types, some are going to college, they talk about going to 
college, some of them are working really hard, and they are going to college, but 
there are different types of Mexican Americans, some of them are here just here 
because their parents are pushing them and they have to be here because of their 
age. 
 
Of the participants who see the future of the Mexican born student trending for 
the positive, Carlos, Jessica and Analu believe this is because there are going to be fewer 
of them.  They have noticed that the number of Mexican born students has deceased, 
even though the number of Latinos has increased.  Carlos explains, “I guess Latinos will 
probably start graduating, because many of the kid's parents grew up here, and they are 
going to know what things to do and what not to do, and how to encourage kids in school 
since they are going through the same things they did.”   
Jessica and Analu express similar views as Carlos, with Jessica agreeing that 
 
it's going to get easier for them, I think like, a lot of kids are forgetting their 
culture, like my nieces don't know how to speak Spanish, they are not being 
taught Spanish because their mothers speak English. So I think it may make it 
easier for them in high school. They are not being taught with the traditions in our 
culture. Since our parents were from Mexico, we were taught different. 
 
Ruben is the one participant who says he feels that things are going to be better 
because of policy changes that are currently taking place in the United States.  Ruben 
explains: 
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I think now, it's getting better, because they are giving us more opportunities to 
try to forward ourselves, to do something better. The way I look at it, some of us 
just give up, because we see no way of becoming better, because we have those 
obstacles stopping us, so you get over one obstacle, but then there is another one 
in front of you, so it makes your motivation go down. I think the way that the 
President is trying to help (Dream Act) and the way that CA passed that financial 
aid, I think it's going to give us the motivation to go to school and do better with 
our lives. I think we could do better, we just need the help and push from people. 
 
Manuel takes a different approach when talking about the future of Mexican born 
students.  He expresses his opinion, born of his experience and dialogue with young 
Latinos, that in order to affect any real change, the school needs to reach the parents.  He 
comments, 
so I find out by talking to the kids that it was the parents and then I started 
working with the parents. I start talking to them about to reach their kids and how 
to be open.  How to say, ‘Hey, I love you.’  ‘Hey, I am proud of you, even if you 
don’t have good grades I am still proud of you.’ ‘I know it is hard, but I know you 
are going to make it and I am proud of you.’ Touch them on the shoulder and tell 
them, ‘I know you are a great boy and I know you are going to make it.’ And give 
them a hug.   
 
 Following and expanding on the views of Manuel, all of the participants believe 
that if they had had more conversations like the ones they had with the researcher, it 
would have been helpful for their past and imagined future.  Ricoeur and Kearney both 
indicate that language and conversations are paramount for people to develop meaning in 
their lives.  Kearney (1998) explains, “to put it more exactly, imagination is assessed as 
an indispensable agent in the creation of meaning in and through language.”  The last 
section of the data presentation Chapter looks at communicative action.   
Research Category Three: Communicative Action 
 Jürgen Habermas (1984:101) makes it perfectly clear that by just having 
conversations with other people, action does not just happened.  He writes, “I would like 
to repeat that the communicative model of action does not equate action with 
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communication.  Language is a medium of communication that serves understanding, 
whereas actors, in coming to an understanding with one another so as to coordinate their 
actions, pursue their particular aims.”  The participants in this research believe that in 
order to really make a difference in the lives and school performances of Mexican born 
students, we need to start by hearing their stories.  This section will look at the power that 
communication had in affecting their own lives, as well as how they feel communication 
could be the basis for better understanding and better academic results with future 
students. 
Communication Counts 
 Roberto spoke about a gang counselor at Prospect and how the conversations they 
had made him start to think and take action to change his life, and possibly save it. He 
explains, 
I remember I started changing a lot, when it was mostly my own life experiences. 
I had a gang counselor talk to me, tell me their stories, and tell me why they regret 
what they did at a young age. Just like me, I regret not studying now, I regret not 
graduating from HS, getting in trouble with the cops, getting my dad mad and 
having him pay over $1000 in citations.  
 
Roberto was able to take the conversations he had and his own life experiences and from 
that reflection make changes that directly drive his future. 
 Juan speaks of the same gang counselor as being helpful in his life.  He 
remembers, 
he didn't say he was better; he just said he is changing. He said it will never be 
perfect, cause nobody is perfect. That's what a lot of people... might say, instead 
of saying I want talk to you because you are messed up, that's what a lot of people 
would say. But he said, I want to help you, do the best I can, you know just 
gaining our trust and some of us opened up, some of us did, some didn't. We came 
in the other day and we came in looking straight for him, because we knew we 
could come to him and he would be supportive, instead of just saying, ‘Oh, you 
are here again and you haven't changed,’ which makes us feel like we can come 
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back. As you have seen, there are a lot that are waiting for him to come. There are 
a lot of classes that they don't want to show up for, because they don't feel like 
they have the way, they don't have the trust to be there. 
 
 As stated before, Diego talks about running home from school and calling his 
mother, who had been deported back to Mexico.  He explains how, even though she was 
not at home, she was always a part of his life.  Diego had other people that he relied on, 
as well.  He talks about his friend, Jason, and Jason’s mother helping him at times.  His 
friend, who was adopted as a young child from a drug-addicted parent, offered comfort, 
because Diego felt his friend could understand what he was experiencing.  Diego states, 
“there was my friend Jason and his mother, I would stay at their house sometimes, I guess 
I would tell Jason how I was feeling with my situation. He could understand, and we 
grew closer and I now understand what he was going through.”  
Analu speaks of how she had Jessica and her family to speak to and to open up 
with.  She feels like she was very supported and went to their house every day after 
school until she felt like she could take action and support herself.  Analu explains: 
I would go to her house every day after school but in high school, my dad came 
and got me every day and not having my mother was hard. I had to grow up. And 
I think that's how I felt different and not being able to make friends as easily as 
everybody else… Sophomore and Junior year, I saw [Jessica] every day, but 
senior year was when I would go home, I didn't go to her house as much, but I 
would still see her here. 
 
 Ruben answers the researcher’s question, “What is a good teacher?” by stating 
that it is someone who will pull you aside and talk to you.  Ruben explains, “they would 
pull me to side and ask me how come I didn't do better, and why are you with those 
group of people, you could do better, they would encourage me to try and do better and 
graduate, stuff like that.” 
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 Nila Rodriquez, the Prospect High School Health Clerk, talks about how 
communication with parents seems to make a big difference.  She explains how many 
Mexican parents are afraid to call the school because they are not sure that they will be 
able to effectively communicate with the staff.  As the word has gotten out that Prospect 
has two clerks who speak Spanish, Nila being one of them, they have started receiving 
calls from parents from other schools in the district to talk to them.  Nila explains, 
and another thing is the parents being afraid of calling the school because they 
think no one understands them, they are afraid to say how are my kids doing, but 
now I get calls from parents, some even from Westmont School, they say I heard 
you speak Spanish, and they want to see their grades before they are graduating 
instead of finding out that they are short some units. Now they are calling me. 
 
Manuel relates a number of stories that demonstrate the importance of effective 
communication and how many parents have a fear of being embarrassed when the teacher 
and parent in conversation do not speak the same language.  He tells one such story of an 
elementary school teacher: 
I was speaking to a teacher…she is very quiet, very quiet. I break the ice and start 
doing the regular me, being funny and got her to open.  We started to talk about 
something different.  She asked me, ‘You how the Latinos, how the parents they 
don’t speak English.  They don’t like me.’  I say, ‘It is not that they don’t like 
you.  They are avoiding you because they do not speak English and they don’t 
want to feel embarrassed.  How would you feel if are being in a country, just be in 
their own shoes.  How would you feel being in a country, your kids in school and 
you can’t communicate?’  
 
Communication among students, parents, and other adults in the student’s life, whether it 
is a relative, teacher or coach, is very important for the success of any student.  
According to the research participants in the research, improving the communication on 
high school campus is an important place to start when trying to reach for better 
understanding and better academic results with future students.  Bernstein (1983) writes, 
“communicative action is the type of social interaction that is oriented toward reaching 
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understanding.”  This last section of the data presentation looks at what the participants 
feel can be done to help change things for the future Mexican American students. 
Communicating into the Future 
As has already been shown, Manuel is a believer in the idea that communication 
and understanding are the keys to creating change.  He feels that communication with 
students and parents needs to be executed better and with greater understanding.  Manuel 
explains, 
the base, the very first principle of civilization and teamwork and all of the 
principles of success are communication. Communication with yourself and to 
communicate yourself with the rest now. Philologically speaking, words and 
numbers, are just symbols to express what we think.  It is never accurate.  I can 
think something very nice, really deep, but if I have a lack of symbols to express 
what I think then it is not complete.  It is not exactly what I want.  As much 
symbols, as much tools, that I have in my mind to express my thought the issues 
that we can communicate.  So many Latinos, many Hispanics, they don’t have 
that resource, they cannot communicate.  
 
Manuel believes that the way to effect change in students is to reach out to parents and to 
help the parents reach out to their own children.  He notes, “the parents have to learn to 
communicate, how reach out and say, ‘son, I am proud of you.  Before it gets too late.  If 
that is not happening, it is necessary to create a program that increases the self-esteem of 
the boys.  Teaches the boy or the girl to have goals, to visualize, to believe in 
themselves.”  He goes on to say that we need to help teachers recognize when a student 
might be having trouble that is affecting his or her performance.  We need to help 
teachers and school staffs to feel comfortable looking students in their eyes and asking 
about their personal lives.  Manuel explains: 
but we don’t look straight in the eyes and then look at each kid.  Sometime I go 
like this [he looks down]. Last night I had a big argument with my father and my 
father kicked me out of the house.  I was out of the house until my father fell 
asleep and then I come in.  Or my father beat the crap out of my mom.  Or they 
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have been arguing a lot or they are getting divorce.  Or my father is stressed right 
now because he can’t find a job or because my mother is so sick. Or my 
grandmother has cancer, or I have to walk and I don’t… 
 
Nila uses the term ‘role models’ to explain what she feels Mexican- American 
students need to open communication and help students reach their goals. She relates a 
story of some Prospect girls who talked to her about the connection they had made with 
Ms. Manriquez, the only Latina teacher on the Prospect campus.  
I think they need role models here at school, so they can come and know where to 
get help, like one of the ones from Ms. Manriquez's, I talked to a lot of the girls 
who want help and they like coming in, and they feel like they are part of a club 
now, they need to come in and see someone like who is Hispanics and they need 
people who understand what they are going through, how strict their dads are, and 
I talk about how it was when I was growing up and I encourage them to come in if 
they need anything and if they need help I will get help for them. 
 
 The student participants in this research agree that improving communication 
between students and the Prospect staff would improve student connection and possibly 
their performance at school.  They also recognize that this could be harder said than done.  
I believe Carlos might say it in the simplest terms, “well, yeah, if they don't really know 
you. It needs to be gradual.”  Roberto agrees with Carlos’s idea of the need for 
communication to be gradual.  He explains, “first of all, I think you have to gain their 
trust, because they probably just think you are out there to get information.”  This gradual 
and genuine conversation would, the participants believe, make the students feel more 
comfortable and open.  Ruben says, “I think they would feel better; it would make them 
feel more comfortable in coming to high school because they know you care about them, 
and want them to have a good experience in coming to the campus. I think it would help 
them a lot.”  Roberto adds, 
let them know, we're here to help, we're not trying to harm you or anything. You 
just have to let them know, that if they need anything, we're here, that would be 
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the first step. I think the other part is getting them to communicate with others 
too. Because if there is no communication between two people, they won't be able 
to understand each other. So they have to put their part of the deal too. It can't 
only be one person trying to do everything. 
 
Juan points out: 
 
I would say basically the first thing is to find out why exactly they are not 
coming, and try not criticizing them, but to simply try to help them. What I have 
seen is the more you get told what to do, the less you are going to do it. On the 
other hand, if you motivate them or try to help them, they will see that the person 
has a good view of them. Later they will realize they have done it on their own. 
 
Carlos agrees, stating, “yeah, that's pretty helpful, if you know a teacher is being hard on 
you and maybe you are having a difficult time at home and you might need extra time, 
maybe having a dean or another teacher can help a lot.” 
 Diego, Ruben, Jessica and Analu point out that the communication between 
teachers and students is not the only area that needs improvement, but that better 
communication between students also could be as helpful.  Diego explains, 
I guess, talk to them, and tell them if they are failing, ask them if they have 
someone at home to help, and if not, then maybe tell them, this person can tutor 
them or help them out.  Some students do better with students helping them, than 
with teachers helping them. In some classes I've done better with students helping 
me, because friends help you out in the way they see it. And teachers help you out 
in the way they learned it; with students, it's simpler in a way. 
 
Ruben adds, ”I think like social events, or make us talk to each other in some way. I got 
along with a couple of other students, I'm pretty cool with everybody, but my own friends 
would be like, ‘Oh, why are you talking to that person, why are you hanging out with 
them?’”  Finally, Jessica and Analu comment: 
A:Well, the thing is, I never had any classes with them, “the nationals,” I think 
maybe that could change. I know they don't speak that much English.  I'm sure we 
could come up with some type of class… 
 
J: I think this school makes that type of separation, they don't know English, so 
you don't know them.  
  76 
 
Although there are many classes where the English Language Development 
students and the mainstream students are in the same classes, it is a valid point that the 
groups do not intermingle and creating opportunities might help both groups.  I believe 
that Roberto makes the comment that best sums up the data on communicative action.  
He states, “it just takes a good conversation, and something that relates to your life.”  
Having better communication between students and staff where trust can be gained is 
something that can start at the grassroots level. 
Conclusion 
 The Chapter on data presentation looks at what the participants had to say in their 
conversations with the researcher about their experience at Prospect High School.  These 
data are presented through the lenses of the three critical hermeneutical categories of 
narrative identity, imagination and communicative action.  Chapter Five analyzes the data 
presented in this Chapter using the same three categories.  
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CHAPTER FIVE: DATA ANALYSIS 
 
Introduction 
 Chapter Four presents the data that were collected with my participants by using 
themes.  Here, in Chapter Five, I look at the themes that came from the presentation of 
the data and how these themes relate to critical hermeneutic theory.  Herda (1999:128) 
writes, “the researcher is repeating a story that includes part of the lives of the 
participants and the researcher…The researcher as narrator - the researcher is more of a 
narrator than an analyst - calls upon the productive imagination in the invention and 
discovery of plots grounded in quotes from conversation and theory.”  The researcher is 
there to give life to the voices of the participants. 
 The true focus of the hermeneutic inquiry process is to move beyond learning and 
to achieve new understanding.  Herda (1999:129) states, “learning must go beyond the 
score to include understanding as well as a change in our present and our history.”  
Gadamer, Heidegger, Ricoeur and Herda all point out that understanding can only be 
achieved through language. It is through the participants' language in this research that a 
new understanding is developed. 
 In the next sections my data analysis follows the three reoccurring critical 
hermeneutic categories of Narrative Identity, Imagination and Communicative Action to 
assist in the developing of this new understanding. 
Research Category One: Narrative Identity 
 In this first section of data analysis the researcher revisits the three themes, 
connected to narrative identity, that I first discussed in the data presentation Chapter.  The 
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researcher and the reader get a new understanding about the narrative identity of the 
participants in relation to their home lives, educational experiences, and major life events. 
Home Is Where The Heart Is 
 Analu and Jessica introduce the phrase “home is where the heart is” and it quickly 
resonates as a major theme.  My research into the origin of this well-known proverb is  
enlightening.  According to Bill White (2011) at chipur.com, the proverb originates from 
a first century Roman philosopher and has since been used in the movies, poems and 
music.  Most of the references to this proverb interpret it as a nice saying that means that 
it is always best to be at home.  White went further, interpreting this phrase to mean 
more, to mean the feeling of safety gained while at home.  Although we think of safety as 
primarily physical, for the participants of this research it goes much deeper than that; it is 
as much emotional as physical. 
 All of the participants experience changes in their meaning of home.  These 
changes include moving to a different country, loss of family members, living with 
extended families and relying on others for support.  The thought of home for many 
produce many different emotions, ranging from despair to sheer joy.  These include 
abandonment, loneliness and feeling unappreciated to the opposite end of the spectrum of 
experiencing love, belonging and togetherness.   Bernstein (1983:142) writes, “rather, 
what we are, whether we are explicitly aware of it or not, is always being influenced by 
tradition, even when we think we are most free of it.”  The recounting of these 
experiences and emotions allow the participants to reconnect with their narrative identity.  
Ricoeur in Kearney (2004:137) states, “for our future is guaranteed precisely by our 
ability to process a narrative identity, to recollect the past in historical or fictive form.”   
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 The participants in this research take their past experiences of home and share 
them with the researcher in the form of stories that shape who they are and where they 
are going whether they know it or not. 
School is Complicated 
 My second prepared question focuses on the experience and the feelings that 
come when the participants talk about their time in school.  I consciously made the 
question very general, hoping to generate a wide range of responses.  Hence the title 
“School is Complicated.” 
 All of the participants experienced both positive and negative situations while in 
school, whether in Mexico, the United States or, specifically, at Prospect High.  The 
Mexico school experiences of most of the participants most often consisted of very 
structured and strict classrooms, which they liked and feared at the same time.  Most of 
the participants express having difficulty when they started school in the United States 
because of their limited understanding of the English language.  Herda (1999:7) writes, 
“a common denominator among these various philosophical frameworks is the 
recognition that language is a critical medium for any meaningful social change to take 
place.”  An example of this is Roberto’s experience of being teased by two girls, which 
motivated him to practice his English.   
The participants' experiences and their narrative identities were shaped in their 
educational experiences, including those at Prospect, through acts of commitment or 
promise to oneself or another, and through the support they felt to meet that promise.  
Sandra became pregnant and made a promise to her unborn child that she would 
graduate.  Diego, Analu and Jessica had family who inspired them to work through their 
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troubles and graduate.  Ruben was motivated by the effects that the “streets” had on his 
friends and the desire not to end up in jail or worse, dead.  Nila and Manuel’s children 
have been very successful in school because of their promise and commitment to support 
them.  On the other side, Roberto, Juan and Carlos never felt the commitment from others 
or the motivation from within.  Ricoeur (1992:268) states, 
the principle of being faithful to one’s word as it is given is thus more that the 
application of the rule of reciprocity to the class of actions in which the language 
itself is involved as the institution of governing all forms of community.  Not 
keeping one’s promise is betraying both the others expectations and the institution 
that mediates the mutual trust of speaking subjects.  
 
The feeling of letting oneself or someone else down has always and will always be a 
source of conflict with the self and others, if it is not positively resolved with the different 
participants at hand. 
The Plot Thickens 
 The narrative identities of all of the participants in this research were affected by 
the difficult and tramatic nature of moving from one country to another.  Many of the 
participants experienced other events that thicken the plot of their narrative identities and 
made them adjust their view of their horizon.  Gadamer (1989:301) writes, 
hence essential to the concept of situation is the concept of “horizon.”  The 
horizon is the range of vision that includes everything that can be seen from a 
particular vantage point.  Applying this to the thinking mind, we speak of 
narrowness of horizon, of the possible expansion of horizon, of the opening of 
new horizons, and so forth. 
 
How the participants were affected by these events seemed to be determined by 
the amount of support they received from others.  Juan and Roberto, who express 
experiencing less support from others, had a harder time moving through their struggles. 
Both experienced anger and “laziness” that still affect their lives. Gadamer (1989:301) 
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acknowledges, “a person who has no horizon does not see far enough and hence over-
values what is nearest to him.” 
 Analu and Diego, who both experienced the absence of their mothers, were able 
to work through their experiences because the support from other family and friends.  
Sandra and Ruben, who seemed to have the most pitfalls, were able to get through by 
some support, but mainly by pure personal determination.  
Research Category Two: Imagination 
 In category two of data analysis I revisit the three themes connected to 
imagination that were first discussed in the previous Chapter’s data presentation.  The 
researcher and the reader can acquire a new understanding regarding occurrences of 
imagination that the participants experienced in their moving to a new country, imagining 
a different future for themselves and for the future of new Mexican born students.  
New Beginnings 
 Herda (1999:129) explains, “learning must go beyond the score to include 
understanding as a well as a change in our present and our history – a fusion of horizons 
that happens when we make our own what was once alien.”  In order to learn, and hence, 
to understand their new country, the parents and children need to use their imaginations. 
New horizons were opened for all of the participants by their move to the United States.  
All of the participants state that they and their parents came to this country because they 
imagined a new and more prosperous life.  Parents expected a better education for their 
children and many new opportunities and economic advantages.  The imagined vision, as 
Manuel and some of the other participants describe, did not always meet the reality of the 
situation.  The participants who were able to fuse their new horizons were able to 
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accomplish this through work and conversations with others.  Herda (1999:129) 
continues to explain that a fusion of horizons “does not take place in solitude.  It is a 
social act in contact with another.”  Students in high schools anywhere need to have 
working conversations with the adults around them to imagine and obtain new future for 
themselves. These futures cannot be created in isolation.  
Imagination of a New World 
 The use of imagination is critical in the process of taking the past experiences of a 
person (mimesis1), through the present (mimesis2) and into future (mimesis3).  Ricoeur 
(1994:127) notes, “imagination is attributed to the faculty of moving easily from one 
experience to another if their difference is slight and gradual, and thus transforming 
diversity into destiny.”  Roberto and Juan describe experiencing great difficulty 
imagining a positive future because of their past experiences of failure.  To see how 
things were going to get better is not possible because they have a steep road to climb.  
The other participants see their futures more optimistically because they have been 
slowly moving toward it for a while.  They all seem to understand what Carlos expresses 
best, that the imagined future is still going to be difficult, but at least he can see it 
happening.    
Imagined Destiny 
The participants in this research have differing views on the future of Mexican 
born students at Prospect High School.  Some imagine that the prejudices and self-images 
of the current and future students, from both the surrounding communities and the 
students themselves, are and will be such that conditions will not change. Bernstein 
(1983:140) describes where prejudice comes from, “they are themselves handed down 
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from the traditions that shape us and that are constitutive of the historicity of our being.”  
Ricoeur (1981:66-67) adds, “prejudice is what must be put aside in order to think, in 
order to dare to think.” I see the word 'imagine' easily replacing the word 'think.'  
Carlos, Jessica and Analu see their situations getting better because they have 
noticed fewer Mexican born students moving into the area.  They feel that the down 
economy and the sticker boarders making it harder for immigrants to cross would change 
the makeup of the school.  I have noticed that this trend has in fact been taking place in 
the last couple of years.  Prospect’s ELD 1 class currently only has five students and only 
one is Spanish speaking. 
 Ruben is the one participant who imagines that things are going to be better 
because of new policies from the government.  He feels that the introduction of the 
Dream Act and improved financial aid will help motivate students.   
Manuel’s view is that things will only change through dialogue.  Communication 
between the school and student, school and parent, and parent and student are all needed 
to eliminate these prejudices and to make any real difference. 
Research Category Three: Communicative Action 
In category three of data analysis I revisit the two themes, connected to 
communicative action, that I first discussed in the data presentation Chapter.  The 
participants in this study very much appreciated any and all the support they received 
from others and believe that better communication with adults and peers is what could 
help future generations.   
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Communication Counts 
 As discussed in Chapter Four, Habermas‘s theory of communicative action looks 
at reaching understanding through language.  This process takes place within the 
lifeworlds of the participants.  The lifeworld is more of a social concept for Habermas, 
which consists of everything that a person brings with himself or herself, in the 
“background,” to a conversation.   Habermas (1984:335) explains that, “communicative 
action takes place within a lifeworld that remains at the back of participants in 
communication.  It is present only to them in the prereflective form of taken-for-granted 
background assumptions and naively master skills.”  The background that each of the 
participants brought to our conversations were filled of experiences they had with others 
of both support and disappointment.   
 Many of the participants in this study attribute much of their success to other 
people who supported them, to people with whom they refigure their own lifeworld 
through the use of dialogue.   Juan and Roberto talk of a counselor they had at school.  
Sharing the narrative of his experiences helped them to achieve fusions of horizons in 
their own lives, to get out of the street life, and to lose some of their anger.  Diego and 
Analu had friends and families to help them get through many of the difficult times.  Nila 
and Manuel focus on the communication and support of parents in making changes in a 
student’s life.  It seems to me that the more connections and genuine dialogue a student 
can have, the more likely that he or she will be successful in school.   
Communicating into the Future 
The researcher's analysis of the present data concludes with looking at the future 
of Mexican born students at Prospect High School. If there is going to be any substantial 
  85 
change, there needs to be marked improvement in the communication between staff and 
parents, staff and students, and between the students themselves.  All of the participants 
in this research feel that a true hermeneutic model of dialogue involving the members of 
the community needs to take place for new understanding to happen.  Kearney (2004:30) 
gives his view of the hermeneutic model of dialogue, noting that 
the hermeneutic of dialogue extends beyond the ‘direct reference’ of two 
interlocutors immediately co-present one to the other in a commonly identifiable 
situation.  In a broader sense, it embraces a historical horizon where meaning can 
outlive the ‘here and now’ of the interpersonal conversation and endure over time. 
 
 Manuel believes, as shown in prior discussion, that this needs to start at the parent 
level.  Nila agrees that improvements in parent communication are needed but also feels 
that it is very critical for minority students to have more role models.   Nila talks about 
the positive response she has heard about a female Hispanic teacher who began a Latina 
group.  The group that started last year with approximately 15 girls has grown to over 50 
strong.  The student participants reached out further to explain that improved 
communication needs to extend to include communication between the different student 
subgroups at the school.   
Conclusion 
 Chapter Five looks closely at the data that were presented through the three 
hermeneutical categories of narrative identity, imagination and communicative action.  
Initial findings indicate that the participant’s narrative identity has been shaped by many 
factors.  Many times their lifeworlds affect their imagined future and that language, more 
specifically communication and conversations, could be a powerful tool for change. 
  86 
 Chapter Six takes a more in-depth look at the findings and implications, while 
also suggesting possible future research and personal reflections.  Chapter Six begins 
with a brief summary of this entire research project.  
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CHAPTER SIX: SUMMARY, FINDINGS, IMPLICATIONS AND 
RECOMMENDATIONS FOR FUTURE RESEARCH 
 
Introduction 
 In this Chapter, I provide a summary of the research, along with findings, 
implications, and recommendations for future research. I end the final portion of this 
Chapter with my own personal reflections.   
Summary 
The intent of this research was to come to new understandings about the issues 
facing Mexican born students at Prospect High School. After completing my pilot study 
in 2010, I was intrigued by the possibility that the primary and secondary process of my 
analysis of conversations that I had with my participants would lead to these new 
understandings. Through the lens of critical hermeneutics and the three categories of 
narrative identities, imagination and communicative action, I identified a number issues 
that the participants faced.  
Listening to the stories that each participant told of their experiences coming to a 
new country gave me insight about the feelings of frustration and isolation that many 
participants had.  These feelings seemed to be more concentrated in the early years of 
their arrival, but they were often recurring and lasted into high school and beyond.  These 
conversations also revealed that the frustrations that the participants felt were best 
resolved through support of adults and peers.  Participants who felt they had support from 
parents, family members, and school staff were able to overcome these frustrations. 
The stories told by the participants often included a number of struggles, or plot 
changes, that included such things as losing parents, border crossing, illness, violence and 
even death.  Again the type and the amount of support that the participants received 
  88 
seemed to have had an influence on their ability to overcome these plots.  Participants 
who were unable to resolve the conflicts that they had faced with their own identities 
were very often unable to imagine new or different futures for themselves or the future 
new generations of Mexican born students.   
All of the participants feel that conversations, like the ones they had with me, 
could have affected their education positively if they had taken place earlier in school.  
They also believe that such conversations can be instrumental in making a change in the 
education and lives of new immigrant students.  
 It has become evident that this research is not the end of the stories of the 
participants, or the end of the conversations that are needed to make lasting change, but 
just the beginning.  Herda (1991:120) explains, “with research in a participatory and 
collaborative mode, the demarcation blurs between the end of the research project and the 
beginning of the participants continuing to work.”  The next section of this research looks 
at the findings of this research. 
Findings 
 
Narrative Identity 
 The word identity looks at the sameness of an individual, the described features, 
location, gender, etc., those things that are definable and constant in a person.  Narrative 
identity, as McAdams (2001:101) describes, “takes the form of a story with setting, 
scenes, character, plot, and theme.”  McAdams describes how these stories are 
internalized and provide purpose to the self.  This research finds that the stories that the 
participants narrated in relationship to home, school and major live events help them 
understand who they are and where they are heading. 
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Finding One: Everyone Needs to be Supported 
 The amount of success participants appear to have in their lives and in education 
seems to contribute to the amount of support they felt at home, with friends, and at 
school.  Students who lost parents, like Analu and Diego, but were able to find positive 
support and understanding from multiple sources, both adults and teens, were able to take 
that support and use it to graduate from high school.    
These students were able to create positive relationships with teachers and staff at 
school that led to their potential for success in school and beyond. Juan and Roberto 
expressed finding little support in regards to their education, inside or outside of their 
families.  They turned to the streets for their support, which lead them to further 
difficulties.  Schools need to find more creative ways of providing positive support to 
their students. 
Finding Two: Narrative Identity is Influenced by Challenges  
 The participant’s narrative identity was often shaped by the challenges that they 
faced.  Students appeared to be able to gain strength and confidence from the opportunity 
to tell their stories to the researcher.  The process of talking about the difficulties that 
they had overcome in their short lives created a sense of pride in each participant.   
Imagination 
 The narrated imagined past, present and future of the participants led to further 
findings looking at their personal goals and outlook on their future and their outlook for 
current and future Mexican born students in high schools in the United States of America. 
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Finding Three: Imagination Plays Key Role in Personal Futures 
 Some students in this study feel that they are always going to struggle in terms of 
education and economics.  The students that had more unresolved issues, such as 
relationship with family, friends, education and employment had a harder time imagining 
anything new for the future. These students have limited horizons.  They find it difficult 
to imagine themselves improving their lives through education or ever making a salary 
above minimum wage.  However, most of the participants, even those that had a hard 
time imagining a better educational or economic future, were able to imagine their 
personal future lives.  They could see themselves married and with children and could 
even talk about how they wanted to raise their children.   
Communicative Action 
 If it is true that language is needed to create change in our institutions, then the 
theory of communicative action seems to be a great place to start towards this change.  
Herda (1999:7) writes, “a common denominator among these various philosophical 
frameworks is the recognition that language is a critical medium for any meaningful 
social change to take place.”  The use of language needs to take place more specifically 
in the process of conversations and dialogues.   
Finding Four: Parents and Students Feel Excluded from Conversations 
 This research finds that students and parents alike want to be listened to.  They 
want to be included in the dialogue of their own and their child’s education and life, but 
often feel shut out.  The more that students and parents feel open to participate with the 
school, the better it is for the student and school alike. 
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Implications 
 
 The implications of this research begin with ideas which, if put into broad 
practice, would change public education through language, specifically through 
conversation. The second part of this implication section looks at actual changes that 
have taken place at Prospect High School since this research took place. 
Imagined Implications 1. Listen to the Past	  
 Adults on school campuses need to listen to the students and make sure that they 
know they are respected and supported.  The adults need to understand the plots-turns 
that take place in their students that will affect their narrative identities.  Schools should 
provide opportunities to students to retell their past in order for them to reconfigure new 
futures. 
2. Conversations for the Future 
 Schools need to provide more opportunities for students to talk with adults about 
their futures. The ratio of 600 students to one counselor (the current ratio at Prospect) 
makes these conversations very difficult.  The working relationships on high school 
campuses need to be one of working together for the common objective of providing 
what is best for each student.  This collaborative effort needs to take place among all the 
members of a high school campus.  More mentoring between staff members and students, 
as well as student-to-student mentoring, needs to be available.  This mentoring process 
will give both the mentor and mentee the opportunities to imagine new horizons for 
themselves. 
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3. Create Communicative Action Opportunities 
Interestingly enough, even if a participant could imagine ways to improve his or 
her own future he or she did not necessarily have great hope for the future of Mexican 
born students, in high schools in the United States, either now or in the future.  Many 
seemed to believe that new immigrants will always have to struggle to catch up and that 
there is little that can be done to change this situation.  Manuel and others believe that if 
things were to get better it was going to take many more conversations and better overall 
communication within the institutions.  Schools need to provide students with the 
opportunity to join the conversations about their own educations and ensure students that 
their voices can be heard.  
Actualized Implications 
1. Changing Lives One at a Time 
Specific implications that have come about from this research begin with the 
implications for individual participants.  I have had continued follow up conversations 
with many of the research participants.  I have assisted three of the participants in 
collecting information to apply for the Dream Act.  I helped two to register  to take the 
GED and to get GED prep materials.  I assisted one in registering for automotive classes 
at a local community college.  The act of having conversations with all of the participants 
has led to creating a new understanding for both the participants and for me.   
2. It Takes a Village 
 I am also the coordinator of the English Language Advisory Committee (ELAC) 
at Prospect High School.  The ELAC is a group of Prospect staff and parents of English 
Learners (EL’s) that are to advise the School Site Leadership Committee on the needs of 
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EL students.  Prior to this research, the ELAC was a committee that presented 
information to parents, according to that which the school felt was important. Since this 
research began, I have made changes to the ELAC meetings by including more 
conversations with parents and giving parents the chance to tell the school what they feel 
they and their children need.  This change has been slow, but I see the start of an 
evolution in the group with parents taking more of an active role in the group's outcomes.  
The ELAC has initiated a plan to do community action for families in the community that 
need assistance.  We are also providing training for parents to help other parents with 
issues that are most relevant to them.  Finally, the committee is participating in the annual 
Prospect Cultural Fair, cooking and selling food to the students and introducing other 
students to different cultural traditions.   
3. Students are a Resource 
 The administrative team has started a new program to work with ninth grade 
students who are struggling with their academic performance at Prospect High School.  
This program uses Junior and Senior students to tutor and mentor Freshmen who have 
received two or more F's in a grading period.  This program is in its infancy, but 
communicative action theory, where all members have opportunities to have 
conversations at all levels to improve the performance of the program and to create buy-
in, has been included from the start.  
Future Research 
The use of critical hermeneutics in research in education can provide a conversation and 
language-based approach to addressing school challenges. The current research opens up 
questions such as the following: 
  94 
1. What do Mexican born students attending school in different geographical 
communities understand about their own futures? 
2. What do parents and students of this population consider to be appropriate actions 
toward creating hope for the future in the lives of students facing challenges in 
continuing on the education path? 3. The hermeneutical process of conversations needs to be continued with 
administration, teachers and staff members in the school setting, in order to better 
understand their own narrative identity and imagination and how they influence 
those of their students.	  
Personal Reflections 
 This research has been a very long journey for me that began back in the fall 
semester of 2005.  That was when I first heard of critical hermeneutics.  I remember one 
particular class when the chair of this dissertation, Dr. Ellen Herda, told me how I had a 
lot to learn after I told her I considered myself a behaviorist.  To this point in my life, 
there have never been truer words spoken.  This research has opened up a new way at 
looking at and living in the world for me.  I always considered myself an open individual 
with above average communication skills, but I have realized that I have a lot more to 
learn. 
 My work with students now is not as much based on the numbers and letter 
grades that come from the school data base, as on the conversations and collaboration 
with students, their families and teachers.  Because of the current state of education in the 
Unites States of America, I am not able, as an administrator, to totally ignore the 
behavioristic evaluations, assessments, rules and discipline that come with my job, but I 
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have found new ways to balance these strategies with conversations.  There are some 
very positive signs that education is making some changes in how students are assessed, 
with program like EFFECTS (Effective Formative Feedback: Empowering Campbell 
Teachers and Student), but much like I did in 2005, this program has much room for 
improvement.   
 My plan is to continue my journey as a life-long learner and to develop new 
understandings and reach new horizons in my own life.  I understand that receiving my 
Doctorate places entrusted responsibility on me, to work and do research with the 
educational community, to better educate all students.  I hope to continue to work with 
students, parents and colleagues having genuine conversations and through 
communicative action foster new imagination and to create new narrative identities. 
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APPENDIXES 
Appendix A: Letter of Invitation and Research Questions 
 
Date: 
 
Participant’s Name 
Participant’s Address 
 
Dear (Name of Participant), 
 
I am a doctoral student at the University of San Francisco in the Organization and 
Leadership Program. I am conducting my dissertation research on the academic 
achievement of students of Mexican heritage at Prospect High School. 
 
My research is grounded in interpretive theory and has a participatory orientation. In 
place of formal interviews or surveys, I engage university students in conversations using 
guiding questions directed toward their experiences with social networking. Upon your 
approval, the conversations are audio and/or video recorded and then transcribed. You 
may request the recording device be turned off at any time during the conversation. I will 
send you a copy of the transcript for your review. At that time, you may add, delete or 
change any of the transcribed text. Upon receipt of your approval, I will analyze the data. 
Please note that participation in this research, including all data collected, the names of 
individuals, and any affiliations is not confidential. Before participating in the research 
you will be required to sign a consent form.  
 
I am particularly interested in discussing how your or your student’s experiences moving 
from Mexico to the United States and attending Prospect High School helped or hindered 
future goals and life. The following questions may be used to guide the conversation:    
 
 
1. What comes to mind when you think of “home?” 
2. Can you remember when you first thought of yourself as a Mexican 
American? Where? When? and How? 
3. How do you think of yourself differently now? 
4. Describe how you think your future will be? 
5. How do you see the future of young Mexican American’s? 
6. What changes can be made in the educational system in general and at 
Prospect High School in specific that could improve the future of Mexican 
American  youth? 
7. If change only takes place in the action of language, how do we encourage 
young Mexican American’s to join the conversation? 
 
If you are willing to participate in this research, or if you have questions about this study, 
please feel free to contact me.  I can be reached via email at vleeburn@msn.com or by 
telephone at (408) 892-3899. 
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Thank you for considering this request. 
 
Sincerely, 
 
 
Vince Leeburn 
Research Doctoral Student 
University of San Francisco 
School of Education 
Organization and Leadership Program 
vleeburn@msn.com  
(408) 892-3899 
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Appendix B: Transcription for research conversation with Manuel Fierro 
Tuesday November 16, 2010 
6:30 PM 
 
Key 
VL: Vince Leeburn 
MF: Manuel Fierro 
 
← VL: What comes to mind when you think of home? 
← MF:  Home is love.  Home is protection.  Home is security.  Home is a sensation. 
It is warm.  Home is memory.  Home is information. Home is everything. Home is the 
first school and the best one.  It can be the worse one too.  For me, in my case, home it 
was the best school.     
← I mean that the people I grew up with…everything depends…if it is just for me 
home is something is very special.  For some other people you know, they come from bad 
homes, violence, divorce, domestic violence and hate, and alcoholic parents.   
← Home for me as a Latino the main nucleus is home. Christmas is mostly Latinos 
that is how we do it.  Latino’s and Christmas, everybody is like gathering together.  
When somebody is not there, there is a big piece of missing.  Christmas and New Year, 
but mostly Christmas, because you know Latinos have been raised by Spaniards.  So they 
brought the Christian culture and mostly Catholic.  So a lot of bad things and also (not 
audible) …and you know, I don’t want to criticize the religion, but you are talking about 
anthropology, So part of the problems is that most of the Latinos are facing right now. 
Me personally I m a Catholic.  I am a born, raise and baptized catholic.  But I also studied 
anthropology and I studied philosophy and I am not blind.  Sometimes when people is a 
really fanatic to their religion not of god, but the religion.  When they are being deeply 
indoctrinated, people don’t tend not to analyze if it is true or not. So the catholic church 
has brought so many problems.  Not to think …they don’t want people to think 
everything is  dogma. It is something like, you know, you just have to believe and you 
don’t ask.  It brought so many of the…slow down civilization, especially for the Latinos.  
This country.  This is a great country, because it was not made catholic.  So you have 
diversity of opinions and culture. So you are open and learn more, but In Mexico it was 
only…for so many centuries it was only the Catholics.   (They) were controlling the 
states, the government and the religion.  Lets say like now, even now the church is a 
“machista” They do not allow the women to take main roles in the Catholic Church.  
They don’t allow women to priests.  Fifty years ago if a woman was on her period she 
cannot attend church, when they give birth they cannot go to church because the blood 
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was an impurity that was about fifty years ago.  So they are against divorce and so you 
see, the Hispanics have been indoctrinated, that if the man beats his wife it is ok; it is ok, 
because divorce is a sin.  You cannot, you know, you have to carry your cross.  That is 
your cross you have to carry it.  They are against abortions, it is not that I m in favor of 
abortions, but there are time when a girl get raped … she don’t want it.  Or the baby 
comes with a very mental or physiological problem.  Sometimes they want to abort, but 
they cannot do it, because it is a mortal sin and you go to hell.  Another thing that is 
slowed down…the civilization in Mexico or with Hispanics is because the Catholic 
Church is the preservatives…Anti preservative…I mean condom and although.  That is 
why we have a big explosion in population…it is a sin to use those.   
← VL:  That was the case here in the United States.  I was raised Catholic myself. 
And so, raised catholic, I remember when women were not allowed on the alter. I 
remember back when here in this country…this was the case.  Now, I mean It’s change 
greatly over time, but. 
← MF:  but not in Mexico, not with Latinos.  It is changing now.  I am visualizing a 
big exodus from the Catholic Church right now, because of all these tiny things.  It was 
like now you know…before it uses to be the Negro or black people, with the problem of 
sexually transmitted disease, namely HIV or Aids.  Now it is the Latinos, especially those 
that come from…recently the last ten years.  Why? Because we have everything that 
prevent a natural relationship is a sin.  So you know there being so many things that 
affect the minds of the Latinos.  So many things make us feel guilty of doing…of 
communication…of doing of open especially the young women.  You see so many 
Latinos ladies being hit domestic violence they never say anything.  Why?  Because they 
are afraid.  Lot of use we have been raised to keep our mouths shut.  So we have to break 
with all those dogmas…all those beliefs.  We have to analyze really what do we believe. 
That is why I do blame, put big blame on the Catholic Church.  I do.  I say it openly and I 
say it publicly.  I don’t…If someone question me, because people, even Catholics, that 
they question me.  I tell them do you know this, do you know that do you like.  No I 
really don’t.   So you know, um um, when the priest… we call it the sermon…you know 
those five ten minutes, they have to use it to let people grow personally.  But they don’t.  
That is why when people go to a different non-Catholic church and they listen to the half 
hour preacher like, WOW.  This is amazing, I mean this is…it gets your self-esteem high.  
It creates hope and you and you’re live.  It makes you analyze everything that is around 
from a different, very different, perspective.  So that is why anthropologically speaking 
we have to change.  That is what is happening. 
← VL: Ahh…That interesting. So your home growing up in Mexico…where did you 
grow up? 
← MF:  In Chihuahua. North of Mexico.  It is the Chihuahua state…you know 
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Texas?  It is on the boarder and the side of Texas.  It is the biggest state in Mexico.  
Education in that state it’s crucial…it is like mandatory.  Because we are close to the 
United States…we are receiving…you know…us instead of going to south, most people 
from Chihuahua come to the United States. 
← VL: Ok…Um. Was…how was home, family, life different there versus here? 
← MF:  Where talking about when I was a kid, it is a big difference now, but they 
are still doing it.  I am forty-seven, on December fifth, next couple of weeks I will be 
forty-eight.  When I was kid, you can go outside, you can go outside as a kid…six, seven 
years.  We usually don’t move.  We don’t jump to ok, we are living here and then we are 
to renting here and then we are going to rent in another place.  It is like you are born in 
that house, you raised in that house and everybody gets to know you, knows you.  All of 
the kids are running around.  They are playing baseball, playing soccer…you know, up to 
seven, eight, nine at night.  There everybody is playing, but everybody knows each other.  
Everybody knows each other, everybody knows what’s going on and everybody helps 
each other. 
← VL: That sounds a lot like my growing up.  I am going to be fifty in July.  Were 
pretty much the same age.  That was my neighborhood.  You never sat inside; you were 
always out running around, playing.  Now.Is it the same way you think? 
← MF: It is a little bit different, because of technology.  Technology has changed a 
lot.  Technology and civilization.  Before you have to create…use your mind to create 
your own…you know like playing with marble or even with frogs and kicking the can. 
You have to more create them and created your own games.  But, now…it’s let say if you 
go to the…I was in the middle high class.  But, if you go to the middle high class right 
now, kids in the middle class have access to computer.  They have the games like the Wii 
and Nintendo…they have it.  But, the poor people they don’t. There is still a lot of 
misery. There still their doing…they’re still playing outside, like before, creating their 
own.  But, there is also violence.  Especially, the adults with drinking and just, not drugs, 
but with drinking, fighting and cheating.   That is the example that they are receiving, 
because the lack of money, leads them to take refuge in alcohol.   
← And usually they only like grade school up to sixth grade. So over they’re the 
elementary over there is up to sixth.  So usually that is when they release.  It is not 
mandatory to finish, not even elementary, it is not mandatory.  In Chihuahua it is 
mandatory.  They push you to go at least to high school.  But, in the south, a lot of people 
don’t finish even third grade to fifth grade.  They have to work, especially with big 
families.  The ahh, nobody keeps track of the kids education, the government, they don’t.  
And this another, this is another; this is the situation where you are going to find where is 
the problem over here with the communicating with the kids.  
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← When I came to this country. When I come over here I didn’t come because I 
need money, because I was poor or because was a little kid.  I come to this country, 
because I wanted something to happen.  I was an adventuress.  I wanted to travel, I 
wanted to know, and I wanted to learn.  I wanted to be a vagabond. I studied philosophy 
that was my thing; I was involved in politics in Mexico.  I was running the campaign, the 
campaign, for the state governor, and he won.  Bad for people because he was an 
alcoholic.  But I, but it was my job to run his campaign and so he won.  I came here 
because I wanted to learn and see and open my mind to different cultures and what took 
place in the United States.  
← But majority of people, Hispanics, they come to this country because they are 
poor.  And the majority they don’t have maybe they studied up to third, maybe sixth 
grade. So when they come over here, you know this is the idea, this is what the majority 
thinks.  Were living Mexico central or South America, living there.  And their situation, 
economical situation, is very bad.  No jobs, no money, no…nothing, so they’re poor.  
And then they here from somebody from the city or a friend who came, who went back to 
the United States.  Usually at first, when someone comes to the United States for a couple 
of years, or one year or six months and they get back or get deported for an situation he 
get back, in less then a year or maybe less then two years.  He gets back and he doesn’t 
want to feel, he doesn’t want to feel, to be looking or to feel like defeat, like a looser.  So 
when he get back, he says you know, I was the king in the United States and I had all the 
girls that I want and you know all the ???? and the gringa’s.  They are always coming up 
to me; it’s easy over there, they love you and you can just get money like here, you know, 
(snap of finger) here, like you get money so easy, like with a broom.  So they, they paint 
it so nice, but it is a lie.  They don’t want us to look at them as a looser.  So they paint 
this and make a very nice painting.  And they buy it. And they start dreaming.   
← They say you know what, I am going to the United States.  I am going to work for 
a couple of years.  I am going to get money. I am going to save as much money as I can.  
Maybe one year, two years, I leave my family here.  In two years I come back and I open 
a little market or you know a shoe repair…something.  Then were done…ok.  They 
gather the money and then they come by truck or you know by bus or whatever…you 
know.  So they cross the boarder and come over here, to any city and they start working. 
for one year.  Then it is like I cannot find a job.  They go, but they didn’t told them back 
in their country that they needed to speak English.  They didn’t told them that they 
needed to have a social security.  They didn’t say any of those things.  They just come 
over here and they just find all of those obstacles, all those barriers.  And sometimes they 
don’t find a job.  They have to live sometimes on the street until they get the handout of 
the country.  Sometimes in order to safe some money they are living in a house, where 
they live twenty or more people in a one or two bedroom apartment.  This is what is 
happening right now to a lot of your students right here.  Because I have been ministering 
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with them.  I have been working with them.  Have been preaching there.  I have been 
working with the kids and drugs.  Students from different high schools.   
← So, one-year pass by, no money.  You have to pay rent.  You have to pay food, so, 
no money.  And then start drinking beer, or they start saving a little money, but not 
enough.  Another year passes by and still not enough money.  Three years, five years and 
then they get use to it.  Then they met another women over here or another man, and they 
fall in love.  They get married or they just get together and here comes the babies.  And 
now everything change.  We forgot about going back and doing the things that, because 
now we have a new family, now we have kids and then because it is mandatory to send 
them to school, so we send them to school.  And once they go to school.  I was going to 
the DELAC meeting in the Moreland District.  Which is the grade school to Moreland 
Middle.  I told them that so many parents do not speak English and that they cannot even 
help them with third grade or second grade math.  Me I struggled with my fourth graders 
math and I went to college.  I cannot do it.  I have to pay my son to motivate him, my 
eighth grader, to help her out with math.  And I think, what about those parent who just 
come over here they don’t speak nothing of English.   
← VL:  That is one of the questions I think come in to my mind.  Especially from 
what I do.  Why is it that it seem harder for they Latino/Latina immigrant, too…and I 
hate that work.  To pickup English…compared to other races. 
← MF:  The answer is easy.  Go back to the same story. The majority comes with the 
idea of one or two years.  So let say, I going to the United States for one year or two 
years.  One year pass by and the second year passes by.  But because they come with the 
idea to work only two year, why waste your, why you going to school to learn English for 
only two years.  All right.  But, third year passes by and you already get use to not 
studying.  And then the fourth year and then…when you come over here is different then 
when I wanted to come here.   
← When I come here I wanted to absorb everything that I was reading was English.  
I remember that I have maybe 700 books on my house.  I was carrying the same books 
wherever I go, because I have a book about 150 pages.  I read it and I only understood 
about thirty percent of what I read.  I then I ready it five years later and understand about 
60 percent in English.  Now I read it and I understand 100 percent.  I was reading 
English.  I was submersed in English.  I was listening to only English radio stations.  I 
only listening to TV in English.  Everything for me was English. Everything! Everything.  
So of course and then with the places I chose to live was not with the Latino community.  
I was not where I can go to the Mexican market where everyone speaks Spanish.  
Nothing like that.  
←  But, because they, because they come with this goal only two year, three years.  
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They don’t plan. I am going to be five years in the United States, Ok what I need to do is 
to study English first…I need to make this happen.  The reason they don’t speak English, 
and they don’t got to, is because everything is in Spanish.  We have the ELAC meeting 
and you have translations.  Are they forcing their minds to learn? No! When they go to 
the doctor, lets say Valley Medical, or governmental service they have translators, they 
have papers in Spanish, everything is in Spanish, and it is convenient.  When they come 
to school they have people that speak in Spanish.  When they go to the court they have 
translators and t the court and all the legal things.  Insurance.  Like right now there are 
four of five TV stations in Spanish and four, five or six radio stations Spanish.  So what 
they do is listen in Spanish only.  At work they only mingle with the Spanish.  
←  Different is let say Chinese or Vietnamese or people from the Middle East.  It is 
way to far lets say for people from China.  Same economical level, poor people, but they 
come over here; they have to spend a lot of money to get here.  The Mexican only have to 
spend a little money.  So if they get deported they come back tomorrow.  Chinese they 
cannot say I am going to go a couple of years and then I am going to get back, because it 
is too much.  So when they come over here they don’t find that many translation here, 
there, so their forced to learn the language.  So they’re forced!  They don’t come for one 
or two years.  It is to far and two expensive.  Usually they stay here for ten and fifteen 
year.  They come specific goal.  Hispanic do not come with a specific goal, they just 
come I want to make money and then I am going to get back.  Then they got stuck over 
here. 
← VL: Interesting!  So, when did you finally come to that point that you are a 
Mexican American?  That…how did that come about and how does that come about for 
other Mexican national that comes to the United States?  When’s that transition, or is 
there…really is that… 
← MF:  You have to love where you are.  If you don’t love where you are then it is a 
complete failure, it is unhappy…happiness…like there is no happiness.  So I love.  I have 
been in so many places.  I have been in California. I have been in Washington, New 
Mexico, been in Arizona.  When I come to the age of 33, I say you know what, I am 
going to settle down.  Of all the places that I visited, all of the places, the states that 
visited to Washington was too cold. Texas was to dry. I say California.  Where in 
California?  San Jose! Where in San Jose? Campbell!  I got everything, nice restaurants, 
and good schools.  You know my wife and I…I met my wife here at church.  We married 
at the church.  We then decided were we wanted to live.  Ok the checked first for the 
school.  I would like to put my kids in a private school.  That was what most people want. 
But in all these year in traveling and seeing and working with teenagers and families.  I 
say you know we have to look at good districts.  So we need to look at distinguished 
schools by the state.  And then we drive by; Payne elementary is a distinguished school.  
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We inquire with the people there and then from here where are they going?  Ok they 
would be going to Castro Middle.  Ok, but Castro is a distinguished school too.  Ok that 
sounds good.  Now they changed to Moreland Middle that use to be Castro.  From here 
where would they be going?  To Prospect High School, so we travel all the way here. So, 
it’s a distinguished high school and there was Westmont also.  So you know this is a very 
nice area.  We check the school it was ok, we checked the restaurants…very restaurants.  
The malls are very close.  We have been waiting and waiting until we found a house to 
rent and not to buy.  We found a house and we have been there ever since. 
← VL: So, but for other people that are here, any lack…lets go back to your story.  
The guy or women that is going to come here for a year or two years and then they are 
going to go back home.  And then they meet somebody, when do they see America as 
there Home.  How does that come?  Or do they? Do they think they are just guests here? 
← MF:  They still don’t get it.  They still don’t see America as a home.  They still in 
their minds and deep in their hearts and minds, so I know for many of the people that I 
am working.  Deep in their minds they are hoping to go back to their country, One Day.  
Thanksgiving is next week already.  Christmas already in five weeks.  New Years, and 
the year is gone. When you are in that situation (snap of finger) time goes.  When you 
least expected it your kids are teenagers.  Even we want to back to our countries, they 
will not want to go back.  First, they don’t speak good Spanish.  Here they don’t speak 
good English and there they don’t speak good Spanish.  It is a psychological trauma. 
← VL: That is interesting.  Mr. Tejada works with the Spanish for the Spanish 
speaker.  He is saying all the time that they don’t know haw to speak the language. 
← MF:  This is another situation when we are talking about poor immigrant, poor 
families.  Ok, my Spanish or my ???? … say is good.  I study and it is acceptable, it is 
good.  When you listen, or you hear, some other Hispanics with no education.  Their 
good people, hard working people, very loving people, very strict and disciplined.  But 
since they didn’t have an education, they don’t want to continue and education over here.  
Their Spanish is bad. 
← VL: That is the same with English.  We have uneducated Americans who their 
English is poor.  You know, grammatically… 
← MF: But, but this the difference.  Sometimes when they come over here and they 
have children and the kids are learning their bad Spanish.  
←  VL: and they are learning it badly.   
← MF: They are learning it so so bad.  So they are ashamed to speak Spanish.  If the 
parents Spanish is so poor and they are learning it from them, so are learning it worse.  
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And when they are peaking to another Spanish speaking people, they don’t want to speak, 
because some other Latinos or Hispanic will mock them.  They will like, aye, how do you 
speak so funny.  So they don’t speak at all.  And then I see this over and over. You 
sometimes are at age of seven or eight years old.  Once I went a McDonalds, and I start 
making my study about this.  I went to McDonalds many years ago and she this guy.  He 
was a Mexican guy.  You can tell by his accent.  With a hat and a big mustachio, and 
jeans and boot and very tough guy, a little bit chubby, very tough, you know typical 
macho.  He went to McDonalds with his son.  His son is about seven, eight years old.  
But the cashier doesn’t speak Spanish.  So guess who was translating?   
← VL: The son! 
← MF: The son!  And the son, if you read body language, you can tell the son was 
feeling ashamed of his father.  He was feeling like…then he was like dad you know, 
(speaking Spanish) He was disappointed at his father.  Talking to his father in Spanish.  
Offending his father. The little eight/seven year old boy he was feeling his self-esteem 
low, because his father didn’t speak English.  Because he has to translate.  So the father 
was the typical macho standing there and he starts shrinking.  Because he sees like… 
Now the kids are growing and disrespecting the parents.  Why? Because, now I know 
more than my father.  They don’t understand…they don’t. 
← VL: OH yea,  
← MF:  That is a big issue right now. 
← VL: So, is one of the answers to that, you know really trying to tackle the 
language.  Having parents learn English.  Do you think that is something that we should 
push?  If we parents hear that only speak English.  Should we help them get into a 
program that helps them speak English?   Find ways of setting that process going. 
← MF: In everything that I see lack of motivation.  You can have outstanding 
resources, schools and everything, but if there is no motivation nothing will happen.  It is 
easier to sit at home, watching soccer game drinking a beer.  Then going to school and 
learn English at night.  We like say old dog don’t learn new tricks.  That is a lie.  So, it 
needs motivation.  I remember when here when I come to the first ELAC meeting there 
were only about eight parents.  So, I spoke to Professor Tejada and told him that we need 
to call.  And I started talking to more parents. And now you see it is all motivation.  It is 
nothing new.  It is the same program and it is the same everything.  When you tell them, 
that where going to have a raffle it is motivation.  When you are going to have food it’s 
motivation.  So, everything is about motivation.   
← There are English classes in Anderson for adults.  There is Del Mar and CCOC 
and West Valley.  There are resources, there is, but there is no motivation for the parents.  
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We have to choose the worse for them to let them see the benefits.  This easy this nice, 
this is communication with your family.  The base, the very first principle of civilization 
and teamwork and all of the principles of success are communication. Communication 
with yourself or communicate yourself with the rest now.  
← Philologically speaking, words and numbers, are just symbols to express what we 
think.  It is never accurate.  I can think something very nice, really deep, but if I have a 
lack of symbols to express what I think then it is not complete.  It is not exactly what I 
want.  As much symbols, as much tools, that I have in my mind to express my thought 
the issues that we can communicate.  So many Latinos, many Hispanics, they don’t have 
that resource, they cannot communicate.  
←  I was speaking to a teacher; I went to a conference last year, when my daughter 
was in third grade.  She was very nice teacher, very good, very strict, good person.  But 
she is very quite, very quite. I break the ice and start doing the regular me, being funny 
and got her to open.  We started to talk about something different.  She asked me, you 
how the Latinos, how the parents they don’t speak English.  They don’t like me.  I say it 
is not that don’t like you.  They are avoiding you because they do not speak English and 
they don’t want to feel embarrassed.  How would you feel if are being in a country, just 
be in their own shoes.  How would you feel being in a country, your kids in school and 
you can’t communicate?   
← The neighbors complain about the Hispanics, because they talk to us.  I say Hi 
and they don’t even want to look at me.  Why?  Because they are afraid to have a 
conversation, because I don’t know what to say and I don’t want to look at me like I am a 
stupid person.  I am an educated person.  I am not, just to avoid that I look away.  It is not 
that don’t like you.  It is just the situation that feels embarrassed.  They don’t want to be 
in a position where they have to… 
← VL:  Ok so now, the young kids, whether they come here.  A lot of the kids here 
in Prospect were born in Mexico, or born in South America, but most of them have the 
Machismo already.  Those that were born here, but their parent have not learned the 
language. That whole thing with motivation I see that set in with them right now. It is 
funny my impression of the Latino race and population, everybody that I ever see, they 
are such hard workers. They know how to go and dig a trench and build a wall and 
they’re going to give you 110% when it comes to doing Manuel or physical labor. But 
when it comes to doing books, it is not there. They don’t seem as motivated to do that.  
Everyone one of these kids, when I have them in my office, will tell me all they want a 
job.  That is what I want to do I want to go to work.  I am wondering what’s their future.  
What do we do for their future? 
← MF:  There is no motivation.  The parents don’t have motivation and they don’t 
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know how to motivate their kids.  The example they are setting with their kids, the kid 
just follows them, easy life, no motivation.  Sometimes they dream that they are going to 
have a business or something, but it is just a dream, it is not going to happen.  Because 
there is no motivation.  Now what you say about machismo and their still very machista.   
← Ok, back to the Spanish language and the immersion in Spanish, you see the TV 
in Spanish.  If you see, like it something with I don’t agree.  What are we to do? It is a 
multimillionaire industry.  The news.  There is a show that they called “Primer Impacto” 
Lot of people, maybe everyone watch this show.  There is another one, its competition, 
called “Al Rojo Vivo” the red one. First impact and the red one. It is all about drug 
killings, drug dealers.  Killings and disasters.  All of the negative the worse of the worse.  
Something in English they would never, never ever do it.  You can watch seven news or 
channel two.  And then right now at seven those three or four channels they all have 
soaps. Novelas!  All of those channels at the same time.  If you want to watch it, there is 
no choice.  You have to watch this Soap, or this on or that one.  Because they are at the 
same time.  All of the novellas are about the same macho guys fighting for the women.  
The women is very sensual.  All of the soaps, and always I go and do public speaking, I 
always tell them its drama.  Lujuria, you know, lust, violence, betrayal and sex and all 
those things.  The more that it has the better for the viewers.  So what are we feeding our 
minds?  We are feeding our minds or garbage.  
←  And of course that is what we have, like we are Christian and like Jesus says, 
good man brings out of his chest good things.  Because that what he has.  Everyone 
brings out of his mind what it has in it.  So if the fit their mind with all of those kind of 
things then that is how they talk.  They use lots of bad words.  Sometimes we go to 
Carrows, Denny’s or some nice restaurant.  We hear in the back, the cooks, using bad 
words.  So I have to call the manager to ask him to tell his worker to lower their voice or 
to not use bad words in Spanish.  My kids understand what they are saying.  So when 
they go home, it is all about words, bad word, because that is what they are feeding their 
kids minds.  So that is a macho thing, because that is what they are watching.  So when 
you learn English you have a complete different scenario.  You have Discovery channel, 
Disney channel and a wide variety of show to watch.  You more books that you can read 
and understand. 
← VL:  So, how does the educational system, Prospect specifically, how do we help 
motivate, How do we help start changing that process?  How do we start filling that chest 
with good? 
← MF: The parents or the students? 
← VL: Both 
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← MF: It has to be separate; first you need to find out how to reach the parents.  That 
is the first challenge.  The bridge. How to reach the parents? 
← VL:  So were going backwards.  Were trying to use the kids and affect the kid to 
affect the home.  I guess that doesn’t make sense when we only have the kid for six hours 
a day and the kid is at home for the other eighteen hours. 
← MF: Yea, but the parents are not there sometimes.  Sometimes they have to work 
two jobs.  And they are there all by themselves.  The question will be how to reach the 
parents?  How to establish communication with them the parents? As I can say you can 
have an outstand program here, English here for the parents, but if they don’t come.   
← VL:  How do we reach the parents? 
← MF:  The best way to do it is by calling in their language and asks them to come 
over here.  You can’t make it mandatory, but we have to meet.  That is how it is in 
Mexico, in school.  Especially when the principal calls, you have to go.  Exsert authority.  
Back to school nights many parent don’t come, only a few.  The ones we want to come 
they don’t come.  When they enroll their kids, that it the first thing, because the parents 
they want us to come and enroll the student.  Right there, we need your participation we 
are having these meetings and we need you to participate.  We need to come to these 
meetings. What is it that you cannot come? What days can you come?  What hours? 
When? 
← VL:  We are talking about doing nighttime Dean Hours where I would be here for 
six to eight or six to nine to meet with parents.  So making that availability.  The ELAC 
meeting that we have do we increase them?  Rather then four or five, do we have one 
every month?  That kind of thing.  I still grasp at where do we really go.  You already 
spoke on this, if we really are going to effect any change and make action, it is going to 
have to be in language.  How do we get the young Latino, I know we have to go to the 
parents, but how do we get that young Latino to join the conversation?  Get them to come 
to the table and sit down, because it always seems to be a challenge.  Often when I go and 
talk with these kids they take it as a challenge.  I am stepping on their authority.  They 
want to live what we call the “gang life.”  That is what they appear to like.  Boys and 
girls, the kids that are in the ELD programs, the Spanish speaking students, that is where, 
I say. 50 percent see themselves.  There whole thing is that’s their family.  Their family is 
not their family at home, their family is their friends.  That is whom they look to. That is 
whom they belong to. 
← MF:  When I was counseling in the prisons and jails, and I was counseling with 
inmates. After a few time, I got the conclusion, because I asked them why were they here. 
I decided instead of doing this in jails, I am going to do it on the streets.  With the gangs.  
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Sometimes I go to the Spanish barrios and I speak to them.  How come you are here?  I 
have seen kids from Prospect.  I ask them were they go to school and they say Westmont 
and Prospect.  They are drinking at night and using pot and smoking and walking the 
streets.  How come you here? Why are you doing this? They open up.  I use the tools of 
communication.  The first thing say is at home they never receive love. They never 
receive guidance.  They always receive the classic macho thing…screaming. Because 
that is the way we have been treated. Our generation, the late baby boomers, we never 
here, minority men, we never here the words “I love you” “Te amo” from our parents.  
From our father.  For us sometimes it is hard to say that to our male sons.  Yo te amo, I 
love you, those are powerful words.  That we never hear from our parents.  We knew that 
our fathers loved us, but we never hear it.  It would be nice to have a father say to his son, 
I love you.  It would change a lot of things.  We never hear it.  So we are pacing that 
same closeness of mind to our children.  Instead of saying I love you, instead of reaching 
out and finding out and becoming his friends we just scream.  Because we don’t know 
how to reach out.  So it goes back to the parents.   
← So I find out by talking to the kids that it was the parents and then I started 
working with the parents. I start talking to them about to reach their kids and how to be 
open.  How to say hey I love you.  Hey I am proud of you, even if you don’t have good 
grades I am still proud of you.  “I know it is hard, but I know you are going to make it 
and I am proud of you.”  Touch them on the shoulder and tell them “I know you are a 
great boy and I know you are going to make it.” And give them a hug.  It is going to 
change everything.  Why? Because when there is a problem, instead of talking to their 
friends on the street, about the problem, they are going to communicate it with the 
parents, with the father.  And that making a big difference.   
← Another problem why this generation is acting all gangsters is that they don’t 
have a role model.  It is very sad.  Sometimes I go to speak in a big crowed and I ask the 
men what the do?  The 60, 65 70-year men, retired, what they do?  They say I go bowling 
with their friends, they go fishing or spend five hours playing golf.  I say you know what, 
there are a lot of teenagers right now that need a person like you.  With all your 
experience you can mentor these kids.  How many mentors do you have in this school?   
← VL: Not many 
← MF: If  you consider the quantity of the students, you can say none. That is a 
problem, mentors… 
← The parents have to learn to communicate, how reach out and say, Son, I am 
proud of you.  Before it get to late.  If that is not happening.  It is necessary to create a 
program that increases the self-esteem of the boys.  Teaches the boy or the girl to have 
goals, to visualize, to believe in themselves.  You come over here, the kids come and the 
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teachers says you open your books to page, whatever, because today we are going to start 
doing this and doing that and then…That sound familiar, it happens a lot of times right?  
But we don’t look straight in the eyes and then look at each kid.  Sometime I go like this 
(he looks down) last night I had a big argument with my father and my father kicked me 
out of the house.  I was out of the house until my father fell asleep and then I come in.  Or 
my father beat the crap out of my mom.  Or they have been arguing a lot or they are 
getting divorce.  Or my father is stressed right now because he can’t find a job or because 
my mother is so sick. Or my grandmother has cancer, or I have to walk and I don’t 
understand this homework, because no one teaches me how to open. How to 
communicate myself. So you want to reach the parents the best way to reach the parents 
is with the students. But, if the student doesn’t know how to communicate or his self-
esteem is very low you have to work on their self-esteem.  At school they teach us how to 
study, but they don’t teach us how to think.  How to use the power of the mind.   
← VL: I can see where it would be beneficial for us to create moments and I use that 
word moments, that point in time of language, were we can set up where can parents have 
the opportunity to come in and say I am proud of you.  And the more we can do that and 
the more we can put kids artwork like in this room, around us, on display.  Put their good 
work and things on display and give the chance for their parents to come in and be able to 
hug their kids and say I am proud of you. 
← MF:  Ok, so you want try something that I think will help.  Maybe call the parent 
and you can make this kind of diploma and I want the parent to hand it out to their 
students.  Just because they are coming over here they are winners.  They will get 
something.  A diploma or a certificate for outstanding effort.  You tell the parents at this 
meeting we are going to have dinner, but we are going to give your son a special 
recognition, because of all the effort that he is giving.  We not he is still struggling, but he 
is working and doing and excellent job.  We want the parent to give it to them and tell 
them how proud they are.  Will you help us with this?  This is very important will you do 
it please?   Then everybody (Manuel claps his hand) and tears will come out.  They will 
go out high on their son and it will be a new start. Tear will come out.  You used that nice 
word moments.  
← When I was…When I recently spoke to my Uncle…I grew up with him.  He is a 
general, he retired last year, and I told him that lived by myself in this county. I lived in 
Canada.  But I was by myself and sometime I was cold and sometimes I was sad, 
sometimes I been defeated by things, you know life.  But in the dire moments when I feel 
down, I close my eyes and I remember those moments.  The moments when I talked to 
my mom and when she hugged me.  When I speak to my father and he believed in me.  
When I had a family reunion in Mexico.  When I first looked at my son when he was 
born.  My daughter.  Those moments, those are the richness that I carry and those are the 
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moments that I am going to carry when I leave this body.  Moment so create those 
moments at school.  Think it will work.  We can do it; we can make it work together.  
Send someone or bring the whole family.  Make one but successful.  Once but successful. 
Because right they’re once everybody shows up…you were looking for a bridge.  Now 
you got everybody together, it is up to you what you do with it.  Sounds good! 
← VL: Sounds great we can talk forever. 
←  
 
 
